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1. Executive summary: 
A thematic analysis of the results of a Student Satisfaction Survey conducted by the ECTE in 2020-21 
has provided insights into the student profiles and satisfaction rates of theology students in Europe 
and the Middle East.  

A total of 237 students from 72 ECTE member schools responded to an online survey administered 
between November 2020 and March 2021. 

Concerning student profiles, the survey reveals that students engage in the study of theology for 
three sets of reasons, all equally weighed: 1) preparation for the pastorate, 2) preparation for other 
occupation and 3) personal development.  The survey also indicates that student expectations in 
engaging a theological education programme are appropriately met when it comes to academic 
preparation and acquisition of ministry competences. Expectations are somewhat disappointed, 
however, in terms of spiritual growth and are underestimated in terms of character formation. 

Concerning the overall satisfaction rates, theology students are generally satisfied, despite the 
COVID-19 disruptions, with an average satisfaction score of 4,3 (x/5). The areas of greatest 
satisfaction are teaching quality and atmosphere and personal contact, both scoring 4,5. The areas 
of more modest satisfaction are student voice, learning resources, and assessment and feedback, all 
scoring 4,3. The area of lowest satisfaction concerns placements, scoring 4,0, but this is likely due to 
the logistic difficulties generated by the pandemic. 

Comparisons between delivery modes indicates a substantial parity of satisfaction across hybrid, 
online and onsite delivery.  

The analysis is followed by reflection and action points leading to the improvement of both 
institutions and the ECTE. 

2. Introduction 
Student satisfaction surveys are used as quality enhancement tool in many European higher 
education contexts.1   As a cross-border quality assurance network that is subject-specific evangelical 
theology, the ECTE is positioned to conduct a unique satisfaction survey among theology students in 
Europe and the Middle East.  

 
1 See EQAF paper ‘Student satisfaction surveys as a quality enhancement tool: how many surveys and questions do we need?’ 
https://eua.eu/resources/publications/508:student-satisfaction-surveys-as-a-quality-enhancement-tool-how-many-surveys-and-questions-
do-we-need.html  
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In this thematic analysis, data from student satisfaction is applied to both ESG 1.7 (profile of student 
population and satisfaction with programmes) and ESG 2.2 (involving student stakeholders in the 
continuous improvement of educational provision).  These standards are also reflected in the ECTE 
Standards and Guidelines (A.5.4, A.7.1 and B.2.1) and in ECTE quality management practices (see 
Introducing the ECTE, section 4). 

In November 2020 a digital student satisfaction survey was created by the ECTE General Secretary in 
cooperation with the ECTE Student Council member. It was then published on the ECTE website2 in 
English and Arabic and the link was disseminated by email to students throughout the 72 ECTE 
member institutions in 26 countries.  The survey ran from December 2020 to February 2021 and 
represents the source of the quantitative data examined in this thematic analysis.  A total of 237 
responses were collected, of which 201 in English and 36 in Arabic.  

The survey included 8 profiling questions, 10 satisfaction-ranking questions (with 5 choices, ranging 
from ‘very satisfied’, ‘sufficiently satisfied’, ‘neutral’, ‘somewhat satisfied’, ‘very unsatisfied’), and 2 
open questions for explanations and suggestions and recommendations.  

The system-wide analysis involved multiple programmes and institutions to determine student 
profiles and areas of lower satisfaction. The data was also analysed comparatively between hybrid, 
online and onsite delivery, to better understand strengths and weakness in different delivery modes. 

The analysis was carried out by Dr Marvin Oxenham, General Secretary of the ECTE. The survey was 
jointly agreed on with the ECTE Student Council member who also solicitated responses through the 
newly established ECTE student network. 

The survey was anonymous and no participant data is revealed, hence no ethical concerns are 
involved. 

3. Data and findings 

3.1 – Theology student profiles: general data 

The following student profiling information emerged from the data.  

 

 
2 English version http://ecte.eu/development/surveys/ecte-student-satisfaction-survey-2020-21/ . Arabic version 
http://ecte.eu/development/surveys/ عالطتسا - ءارأ - بالطلا - صاخلا - Wسلجملا - ألا /  

Female 
students

46%Male 
students

54%

CHART 1: GENDER DISTRIBUTION OF THEOLOGY 
STUDENTS
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Given the size and nature of the sample, no claims to typicality can be made about theology 
students.  

This sample suggests that a majority of theology students are male, aged 18-30 and are studying an 
onsite programme at bachelor’s level.  It should be noted, however, that the male-female split is 
close to 50-50, and that the sum of online and hybrid programmes is greater than onsite 
programmes (this may also be due to the fact that the survey was administered during the COVID 
pandemic when many onsite programmes had temporarily switched to online delivery). 

It is also notable that 51% of the sample is aged over 30, of whom almost half are over 40, 
suggesting a generally ‘mature’ student body.  

18-30
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30-40
23%

Over 40
28%

CHART 2: AGE DISTRIBUTION OF THEOLOGY 
STUDENTS
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Online
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CHART 3: DELIVERY MODE OF THEOLOGY 
PROGRAMMES
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CHART 4: THEOLOGY PROGRAMME LEVELS
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3.2 - Theology student profiles: reasons for study and expectations  

Chart 5 illustrates the motivations that lead students to choose the study of theology. 

 
There are three equally weighed reasons for choosing the study of theology. This is particularly true 
for European respondents taking the English survey.  Middle Eastern respondents appear more 
motivated by the preparation for the pastorate.  

Chart 6 shows the responses of the question: ‘Where did you expect to grow the most when you 
started your theological education?’ Four options were given to match the ‘fourfold model’ of 
holistic theological education that is used in ECTE’s Standards and Guidelines (standard B1). 

 
The greatest expectation of theology students relates to academic knowledge and skills. Spiritual 
growth and ministry competences come second and are approximately equally weighed.  Character 
formation is the area where there are least expectations.  The Middle Eastern respondents had more 
balanced expectations around academic knowledge, spiritual growth and ministry competences but 
had no expectations at all of character formation.  
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CHART 5: REASONS FOR STUDYING THEOLOGY
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The survey then asked: ‘Where have you grown the most (in reality) because of your theological 
education?’  The results in Chart 7 compares the expectations (blue line) seen in Chart 6 with how 
these expectations were actually met (yellow line). 

 
Whereas the expectations in terms of academic preparation and ministry competences generally 
align, the expectations in terms of spiritual growth are somewhat disappointed. The reality of 
growth in character formation is instead much higher than what students expected.   

Looking only at the ‘actual growth’ data (yellow bars), it appears that theology students grow most 
in academic knowledge and skills and equally in the other three areas.  This chart does not include 
the differences between the English and Arabic respondents, who indicated that their greatest area 
of ‘actual’ growth is ministry competence (more than academic knowledge).  

3.3 – Satisfaction ranking  

The following charts summarize satisfaction data in the different 10 areas. An average score is 
provided for each (1= very unsatisfied, 2 = somewhat unsatisfied, 3 = neutral, 4 = sufficiently 
satisfied and 5 = very satisfied). Detailed charts are found in Appendix A. 
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The average satisfaction across all areas is 4,3, indicating that theology students are generally more 
than ‘sufficiently satisfied’. 

The areas of greatest satisfaction are personal contact and atmosphere and teaching quality, both 
scoring 4,5. In the lower satisfaction rage we find student voice, learning resources, and assessment 
and feedback, all scoring 4,3. The area of lowest satisfaction is found in placements, scoring 4,0. 
Even so, this is still in the ‘sufficiently satisfied’ category.  

3.4 – Comparative satisfaction of delivery modes 

Comparing results across delivery modes, yields data about the satisfaction differences and 
similarities between hybrid, online and onsite delivery.  Chart 9 summarizes the average score of 
each category for each delivery mode (full charts are available in Appendix 2). 

 

3,7 3,8 3,9 4 4,1 4,2 4,3 4,4 4,5
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CHART 8: STUDENT SATISFACTION AVERAGES
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The overall average satisfaction between delivery modes is almost identical, with online delivery 
giving slightly better results, with a score of 4,4, followed by hybrid and onsite delivery both scoring 
an average of 4,3.  

Comparing the strengths of the three delivery modes: 

1. The predictable areas where onsite delivery yielded higher satisfaction are personal contact 
and atmosphere, learning community and student voice.  It should be noted however, that 
even in these ‘relational’ areas, both online and hybrid delivery modes gave surprisingly 
good results, falling only slightly behind traditional onsite delivery. 

2. Hybrid delivery scored best in learning resources, learning opportunities and teaching, in 
each case producing a higher score than onsite delivery. 

3. Online delivery outscored other delivery modes in the areas of assessment and feedback, 
learning opportunities and especially in the area of organization.  

4. Students are most satisfied with the organization of online delivery.  
5. Students are more satisfied with the learning opportunities and learning resources offered 

by online and hybrid delivery (compared to onsite delivery).  

3,8 3,9 4 4,1 4,2 4,3 4,4 4,5 4,6 4,7
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OVERALL AVERAGE

CHART 9: COMPARATIVE AVERAGE SATISFACTION FOR 
DELIVERY MODES

ONSITE ONLINE HYBRID
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6. Students are most satisfied in areas of community and personal contact in onsite delivery. 
7. Students are most satisfied with student voice in onsite delivery (and least in hybrid 

delivery). 

The good results of hybrid and online delivery modes are especially encouraging given the likelihood 
that these modes of delivery were implemented quickly as emergency responses to the COVID-19 
restrictions.  As these modes of delivery are refined and consolidated in the future, it is predictable 
that they will continue to yield high student satisfaction.  

3.5 – Explanations, suggestions for improvement and further comments 

A total of 60 written comments were collected under ‘explanations and suggestions for 
improvement’ and 42 under ‘further comments’. 

There were 45 positive encouragement comments, including specific mention of: 

• Expectations being met  
• The efforts of staff and faculty 
• Quality of community and atmosphere 
• Educational, spiritual and character growth (5 mentions) 
• Good response to the COVID-19 pandemic 
• Combination of theory and practice 

There were 30 critical comments, including specific mention of: 

• Slow and unhelpful response in assessment (3 mentions) 
• Inefficient mentoring process (2 mentions) 
• Limited access to online literature (5 mentions) 
• Poor quality of online pedagogy (2 mentions) 
• Student voice not being heard 
• Isolation from other seminaries and ministries 
• Unaddressed cases or racism, and formation of cliques 
• Repetition of course content 
• Poor communication and organization (4 mentions) 
• Poor quality of (too many) guest lecturers  
• Lack of response and initiative in administration (2) 
• Poor support for spiritual growth and character formation 
• Excessive regulations 
• Expense 
• Stress of placements in digital environments 
• Not enough time to prepare for exams 
• Courses and exams need more explanation and clarification 

There were 21 suggestions, including: 

• More information about churches around the school 
• More opportunities to be in touch the school leadership 
• More meetings with professors to gain further explanations  
• Facilitating better relationships/friendships amongst students  
• More development of online learning techniques and course delivery 
• More explanations on the correction of work 
• Additional access to national libraries  
• Provide a warning about the reality of the difficulties of online learning 
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• Give more room to practical application 
• Develop integration strategies between online and residential delivery 
• Provide more video content 
• Be sensitive to time zones in synchronous delivery (2) 
• Improve course display in VLE 
• Provide hard copies of lessons 
• Give a better identification of denominational distinctives 
• Include teaching of biblical languages 

The comments also frequently mentioned COVID-related impact in areas such as communication, 
learning resources, community and placements. 

4. Reflection and actions 

4.1 - Institutional information management 

The first reflection concerns the utility this report for institutions.  Standard A.5.4 of ECTE Standards 
and Guidelines requires that institutions utilise data to enhance their internal quality assurance and 
the data in this report can be used to enhance good practice, reflect on critical weaknesses and 
understand student population profiles. 

Action point 1: The action point from this reflection is to disseminate this report to ECTE accredited 
institutions and suggest it be read and analysed at different levels within the institution (governance, 
faculty, students, etc).  Institutions will be asked to share their reflections and any actions taken in 
the 2022 Annual Progress Report.  Site visitation teams in 2022 will also receive the report and be 
asked by the Review Secretary to dialogue with institutions around this report during site visits. 

4.2 – Character formation 

Standard B.1.3 of ECTE Standards and Guidelines on holistic education asks institutions to include 
provision for character education.  The report reveals that this is the area of greatest mis-match 
between students’ expectations and the reality of their experience.  

Action point 2: The action point from this reflection is to include three questions in the 2022 Annual 
Progress Report:   

1) Why do you believe students’ expectations around character education are low? 
2) How do you publicise character education outcomes of your programme? 
3) How do you meet character education outcomes in your programme? 

4.3 - Placements 

Placements represent the area of lowest satisfaction in the survey.  There is a high likelihood, 
however, that the low scores are due to restrictions of the COVID-19 pandemic. A total of 56 
respondents, in fact, indicated a ‘neutral’ satisfaction in this category, and several students 
specifically mention that this is because there had been no placements, or they had not completed 
them yet. 

Removing the ‘neutral’ from the calculations, the satisfaction score is 4,4 - which is in line with the 
rest of the results.   

Action point 3: This negative satisfaction score around placements needs confirmation and will be 
compared by the ECTE in the next 2022-23 Student Satisfaction survey. Should a negative score be 
confirmed, action points will be developed.  
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4.4 - Student voice 

The final reflection concerns student voice, which received one of the lower satisfaction scores.  
Further data has also emerged from the ECTE APRs 2021, suggesting that more than one ECTE 
institution might not have any forms of student government or representation.   

Action point 4:    The 2022 Annual Progress Report will request ECTE accredited institutions to 
summarise their response to standard A.2.3 of ECTE Standards and Guidelines concerning student 
involvement in decision-making structures and student governance.   The Review Secretary will also 
encourage visitation teams in 2022 to dialogue with institutions around this area. 

5. Dissemination 
This thematic analysis will be published in English on the ECTE website at 
http://ecte.eu/development/thematic-analysis/.  It will also be circulated back to student networks 
through the same distribution channels that were used to administer the survey.  

6. Conclusions 
This thematic analysis has examined results from ECTE Student Satisfaction Survey 2020-21. The 
analysis has resulted in four main action points: 

1. In the 2022 APR ECTE accredited institutions will be asked to  
a. Reflect and respond to the report. 
b. Respond to questions around character formation 
c. Provide a description of their provision for student governance and involvement in 

decision-making 
2. The ECTE will compare the current results concerning satisfaction with placements with the 

2022-23 Student Satisfaction Survey. 

A new Student Satisfaction Survey is planned for 2022-23 and data will be compared with current 
results.   
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Appendix 1: Detailed satisfaction data charts 
Satisfaction with the teaching on my course: 4,5 

 

  

Satisfaction with personal contact and atmosphere: 4,5 

 

Satisfaction with learning community: 4,4 

 

Satisfaction with organisation: 4,4 
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Satisfaction with educational support: 4,4 

 

Satisfaction with learning opportunities: 4,4 

 

Satisfaction with assessment and feedback: 4,3 
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Satisfaction with learning resources: 4,3 

 

Satisfaction with student voice: 4,3 

 

Satisfaction with placements: 4,0 
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Appendix 2: detailed comparative delivery charts 
Data in charts presented in percentages of respondents. 

Satisfaction with teaching on course: 
• Hybrid 4,5 
• Online 4,5 
• Onsite 4,4 

 

 

Satisfaction with learning opportunities: 

• Hybrid 4,5 
• Online 4,6 
• Onsite 4,3 

 
 

 

Satisfaction with the assessment and feedback: 

• Hybrid 4,3 
• Online 4,4 
• Onsite 4,3 
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Satisfaction with educational support: 

• Hybrid 4,4 
• Online 4,4 
• Onsite 4,4 

 
 

 

Satisfaction with organisation: 

• Hybrid 4,3 
• Online 4,7 
• Onsite 4,3 
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Satisfaction with learning resources: 

• Hybrid 4,4 
• Online 4,4 
• Onsite 4,2 

 
 

 

Satisfaction with learning community: 

• Hybrid 4,4 
• Online 4,3 
• Onsite 4,5 
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Satisfaction with student voice: 

• Hybrid 4,2 
• Online 4,3 
• Onsite 4,4 

 
 

 

Satisfaction with placements: 

• Hybrid 3,9 
• Online 4,0 
• Onsite 3,9 
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Satisfaction with personal contact and support: 

• Hybrid 4,4 
• Online 4,4 
• Onsite 4,6 
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