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A. EXECUTIVE SUMMARY 
This report relates to a process, including an online site visit, for the purpose of accrediting 

the institution and programmes of the Jordan Evangelical Theological Seminary, Amman on 

the basis of the European Council for Theological Education (ECTE)’s current Standards and 

Guidelines, in the form of a Cyclical Review. It finds the school generally excellent in 

achieving its intentions in theological education, suggests to the ECTE Council seven special 

commendations among other comments on good practice, sixteen recommendations and 

three requirements prior to re-accreditation for a further five years. 

B. INTRODUCTION TO THE REVIEW 
The review has a number of characteristics 

1. The Self-Assessment Report (SER) was constructed based on the Standards and 
Guidelines of the ECTE for the purpose of a Cyclical Review of the institution and the 
six programmes of the school; 
 
CBS – Certificate in Biblical Studies  

DBS – Diploma in Biblical Studies  

BTh – Bachelor of Theology  

MABS – Master of Arts in Biblical Studies  

MDiv – Master of Divinity  

ThM – Master of Theology  

 
2. Because of the continuing Covid-19 restrictions, the visit was conducted entirely 

online, in accordance with the ECTE protocol for virtual visits.  

JETS is accredited not only by ECTE but also by two other regional bodies, Asia Theological 
Association (ATA) and Middle East North Africa Association for Theological Education 
(MENATE). JETS leadership wishes to maintain this tri-agency arrangement, as it gives the 
institution an added value (for example for foreign students returning to countries where 
the authorities do not accept documentation from the other regional bodies). 

JETS was first accredited in 2007 and then reviewed in 2014 and re-accredited in 2015. 
Application was made by JETS for a cyclical review in 2020 according to the ECTE Criteria 
and Procedures (p. 16), where it is stated that in order to maintain accreditation, institutions 
and programmes needs to undergo a Cyclical Review every 5 years. This cyclical review was 
delayed by the covid epidemic into 2021, with permission from ECTE. 

A number of requirements were made in 2014 and evidence of compliance was submitted 
in the subsequent Annual Progress Reports (APRs). These will be noted in the main body of 
this report.  
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JETS applied for a Cyclical Review on 12th October 2020 and sent in their SER with 
supporting documents on 9th September 2021. The visit took place from 11th to 14th October 
2021.  

The Standards and Guidelines which form the basis of this report are those applying post 
December 2019 and can be found at http://ecte.eu/qa/standards/. The protocol for online 
visit can be found at http://ecte.eu/wp-content/uploads/2020/10/Online-Site-Visit-
Protocol.pdf. Since delivery of the programme included an online element, the ECTE 
Guidelines for Online and Distance Education were used as further standards  
http://ecte.eu/wp-content/uploads/2020/06/Guidelines-for-Distance-and-Online-
Education.pdf.  

The review was authorised by Dr Hubert Jurgensen as the ECTE Quality Assurance Co-
ordinator (QAC). It was conducted by a Visitation Evaluation Team (VET) put together by the 
Review Secretary. The team consisted of peer experts, a student VET member and the 
review secretary, viz; 

• Dr Göran Janzon, Sweden, (team leader),  

• Dr Paul Sanders, France  

• Pr Caleb Hutcherson, Lebanon 

• Pr Grace Al-Zoughbi, Palestine, (student representative) 

• Dr Graham Cheesman, UK, (Review Secretary) 

Dr. Sanders, had visited JETS on several occasions when he served at the Arab Baptist 
Theological Seminary in Beirut. Both Prof Grace Al-Zoughbi of the Bethlehem Bible College 
and Prof Caleb Hutcherson of Arab Baptist Theological Seminary had also been to JETS. Profs 
Al-Zoughbi and Hutcherson are Arabic speakers, which greatly facilitated the VET’s work. Dr. 
Graham Cheesman, ECTE Review Secretary, was involved in the overall preparation of this 
visit on behalf of ECTE. Dr Cheesman also participated in the final day of the four- day visit. 

The SER was written in a professional manner following the template set out in the ECTE 
protocol for writing a SER which can be found at http://ecte.eu/wp-
content/uploads/2020/07/Guidelines-for-Producing-Self-evaluation-Reports.pdf .   It 
addressed each area of the relevant standards competently and comprehensively. Other 
supporting documents were also well constructed and helpful. 

Logistical and administrative arrangements prior to the visit were set up as follows; 

1. The Review Secretary sent the SER, accompanying documents, and all previous 
correspondence with the school, to all VET members using Dropbox links. 

2. VET members communicated the results of their initial reading of the documents to 
the team leader and RS via email.  

3. A Zoom meeting room was set up for the VET. 
4. The Internal Review Co-ordinator (IRC) of the school was identified as Mawiyah 

Halasa . He received a copy of the online visit protocol and set up a Zoom room for 
the main meetings. 

5. A WhatsApp group was set up including the IRC, the VET members and the General 
Secretary of ECTE, for fast communication. A second WhatsApp group was set up for 
internal communication among the VET members, the RS and the ECTE GS. 

6. In conjunction with the VET leader, the IRC organised and agreed a programme for 
the visit. 

http://ecte.eu/qa/standards/
http://ecte.eu/wp-content/uploads/2020/10/Online-Site-Visit-Protocol.pdf
http://ecte.eu/wp-content/uploads/2020/10/Online-Site-Visit-Protocol.pdf
http://ecte.eu/wp-content/uploads/2020/06/Guidelines-for-Distance-and-Online-Education.pdf
http://ecte.eu/wp-content/uploads/2020/06/Guidelines-for-Distance-and-Online-Education.pdf
http://ecte.eu/wp-content/uploads/2020/07/Guidelines-for-Producing-Self-evaluation-Reports.pdf%20.It
http://ecte.eu/wp-content/uploads/2020/07/Guidelines-for-Producing-Self-evaluation-Reports.pdf%20.It
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7. A request for additional documents was sent to the IRC with requests for video 
footage, which were received.  

8. Two initial pre-visit meetings of the VET took place.  
9. A working report document was set up using Google Docs for members of the team 

to access and modify which followed the structure of the interim report form 
pertaining to the current standards and protocol of ECTE. This was filled out and 
commented on by all members of the VET as the visit progressed in preparation for 
the interim report-writing on the last day of the visit. 

The team was very warmly received by the leadership and the staff. The school provided all 
means needed for an effective evaluation of the academic work and communal life of the 
institution. From the team’s point of view, the documentation submitted, and discussions 
held were highly transparent. In addition to the SER and its accompanying documents, a 
number of other documents were submitted to the VET during the visit as the team sought 
further, more detailed, information in various area. The totality of the documentation 
provided a good summary of the school’s current state and reflects positive development in 
many areas. 

The review took place over four days.  The online visit began synchronously on Monday 
morning 11th October and concluded with meetings late Thursday afternoon 14th. It 
followed a modified version of the schedule proposed in the protocol for online visits. 
Meetings occurred as follows, sometimes including all the VET and sometimes the VET split 
up and attended different meetings: 

Schedule for October 11-14, 2021 Visit 

Monday, October 11, 2021 

Time Activity Who is involved   

9:30 am 
15m 

First Meeting (Saying Hello) 
A word of welcome from JETS 
President. 
The VET panel introduce themselves  

VET Everyone in the 
institution, IRC  

10:00 am 
1h 

Introductory Meeting (Göran leads) VET, institutional 
leaders (Reham, 
Nisreen, Amer) , IRC  

11:00 am 
11:15 am 
1h15m 

Tour of facilities and library VET, Dr. Imad, IRC 

12:30 pm 

2:30 pm VET coffee (An informal time for the 
team.) 

VET  

3:00 pm 
1h15m 

Organizational issues (Göran and Paul 
introduce) 

VET, institutional 
leaders, board 
members, 
employers, finance, 
IRC. 



6 
 

4:15 pm 
4: 30 pm 
30m 

Meeting with JETS President (Göran, 
Paul) 

 

 

Tuesday, October 12, 2021 

Time Activity Who is involved   

9am VET debrief VET 

9:30 am 
1h 

Formation and community (Caleb 
and Grace introduce). 

VET, institutional 
leaders, spiritual 
formation leaders, 
community deans, 
local church 
leaders, IRC 

10:30 am 

10:45 am 
1h 

Meet students (Grace and Caleb 
lead). 

VET, student 
representatives, IRC 
(initially, then steps 
out). 
Nahoum, Ashraf, 
Corolos 

11:45 am  
1h 
 

Meet staff, administration (Paul and 
Grace introduce) 
 

 VET, staff, 
administrators, IRC 

3:00 pm 
1h 

Meet faculty (Göran and Caleb 
introduces). 

VET, Faculty, IRC 

 

Wednesday, October 13, 2021 

Time Activity Who is involved   
8:45 am  
30m 

Debrief VET (Informal debriefing from 
day before). 

VET 

9:15 am 
1h 

Join class 1 (Arabic-speaking) 
Eyad Oweis’ Class 

VET (Caleb, Grace), 
facilitators and 
students, IRC 

10:15 am 
11:00 am  
1h 

Join class (English-speaking) 
Dr. Rick Griffith’s Class 

VET (Göran, Paul), 
one teacher and 
students, IRC 

12:00 pm 

2:30 pm 
1h15m 

Curriculum, design and delivery (Göran 
leads) 

VET, Academic 
Dean, IRC  
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3:45 pm 
1h15m 

Teaching, learning and assessment 
(Göran, Grace and Caleb introduces) 

VET, Academic 
Dean, selection of 
faculty, IRC 

 

Thursday October 14, 2021 

Time Activity Who is involved   
9:30 am 
30 am  

Debrief VET (Informal debriefing from 
day before) 

VET  

10:00 am 
1h 

Training and placements (Caleb and 
Grace introduce) 

VET, placement and 
internship leaders 
employers (of 
graduates after the 
school), IRC. 

11:00 am 

11:30 am  
1h 

Extra meeting. Göran and Grace used 
this time to work on the report). 
Meeting with the Jordanian Board 
(Paul, Caleb) 

VET and anyone 
invited, IRC 
  

12:30 pm 
2:00 pm 
1h 

Report preparation (VETs work 
individually on the worksheets to 
compile report). 

VET 

3:00 pm 
1.5 h 

Report drafting  VET, RS 
TL leads (Göran), RS 
participates 
(Graham) 

4:30 pm 
30m 

Final meeting (Göran leads) VET, institutional 
leaders (EC) , RS, IRC 

 

Other meetings were arranged on an informal basis during the visit. 

The language employed during the visit was primarily English, both in the documents and in 

the meetings although Arabic was used where necessary.  

The whole evaluation process was conducted in a pleasant, open and co-operative manner 

by the school. The VET received every facility and had access to all information it needed 

and requested. The atmosphere was one of collegiality and professionalism on both sides.  
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C. INTRODUCTION TO THE INSTITUTION AND 

PROGRAMMES 

History 

JETS began as a vision for equipping believers in the Middle East to minister to the 
people living in the 22 countries of the Arab speaking world.  
 
Only four percent of the populations of these countries profess to be Christian and many 
of these are Christian in name only. Dr. Imad Shehadeh began the work of founding the 
institution that is known today as Jordan Evangelical Theological Seminary (JETS). 
 
Initially, JETS began operation under the auspices of officially recognized local churches 
in 1991 while the government studied its application for independent recognition. On 
March 23, 1995, JETS was officially registered by the Ministry of Culture. 
 
 JETS then elected its first Board of Trustees from the five evangelical denominations 
that minister in Jordan. Classes were conducted in various rented locations until JETS 
moved into its owned campus in 2013. 
 
Since 1995, JETS has continued to grow and develop as an institution of higher 
theological studies. The founder, Dr. Imad Shehadeh, continues to serve as President  

Facilities 

The present campus is extensive and well equipped and the team enjoyed a virtual tour of 
the facilities. Classrooms, meeting rooms and administrative areas were noted as adequate 
for the intentions of the seminary. All students live off campus. 

 

Upon special request from JETS, the team was also informed about, and visited, the Publishing 
House which is one of the five JETS departments and has been operating since 2003 with the 
main aim of serving the students. Beginning in 2016, the publications department took on a 
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wider aim of serving the Arabic-speaking public by producing publications from Arab authors, 
along with some translated titles.   

Governance 

JETS is governed by two boards. The Jordan Board and the US Board. The two boards work 

based on agreed roles for each Board. 

There were two major changes that took place in the last five years namely: the publishing 

house became a separate department, alongside the other 4 departments, they report to the 

president; and the executive assistant to the president is a new office. 

The JETS organizational structure revolves around five department heads who report to the 

President. The five department heads are: (1) the Academic Dean; (2) the Dean of Students; 

(3) the Chief Accountant and Director of Development (fundraising), (4) the Director of 

Operations and Personnel; (5) the Director of the JETS Publishing House. 

Below is an organisational chart of the school’s governance structure. 

 

 

Student numbers  

The first table below shows graduating students per course accredited with ECTE per year. 
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year CBS DBS BTH MABS MDIV THM 
2016 7 2 8 12 1 2 

2017 7  7 3 4  

2018 5 1 5 8 2  

2019 9 1  5   
2020 6 1 3 6   

 

This table shows total number of students in JETS per year. 

Years Students 

2016-2017 90 

2017-2018 91 

2018-2019 107 

2019-2020 123 

2020-2021 113 

 

Educational and non-educational staff  

Over the years from 2016, a number of key staff teaching at JETS, including long term 

missionaries, have left but a vigorous programme of staff development as well as bringing in 

staff with doctorates has maintained its staff/student ratio. Of the nine recently added, 

eight are nationals and one a westerner. 

Years 
Educational 

staff & faculty 

Non-educational 

staff 

Visiting 

lecturers 

2016-2017 11 12 13 

2017-2018 11 13 13 

2018-2019 12 18 10 

2019-2020 10 20 10 

2020-2021 16 20 13 

 

A breakdown of the teaching staff given by the school is as follows; 

Faculty Highest degree Area of specialisation Nationality 

 
Dr. Imad 
Shehadeh  

 

 
PhD 

 
Systematic Theology 

 
Jordanian 

 
 Rev. Colin 
Dickson  

 

ThM Pastoral Ministries British-Irish 

 
 Mr. Hanna Hattar  

 

ThM Old Testament Studies Jordanian  

 M.Div Christian Education Jordanian 
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 Mr. Imad 
Gammoh  

 

 
Dr. Austin Surls  

 

PhD Old Testament Studies American 

Mr. Chris Dawson  
 

ThM Historical Theology British 

Mr. Khaled 
Mazahreh  
 

MABS Bible Exposition Jordanian 

Mrs. Rula Jildeh  
 

MA Languages Jordanian 

Mr. Eyad Oweis  
 

MABS Systematic Theology Jordanian 

Dr. Hudson Davis  
 

PhD Historical Theology American 

Mr. Yoel Mayaah  
 

MABS Bible Study Methods Jordanian 

Mr. Mawiyah Halasa  
 

MA Biblical Studies and 
Christian Education 

Jordanian 

Rev. Haidar 
Hallasah  
 

MABS Systematic Theology Jordanian 

Mr. Mina Micheal  
 

M.Div Discipleship and 
research 

Egyptian 

Rick Griffith  
 

PhD Bible Expoisition American 

Ron Mann  
 

D.Min Worship and Music American 

John Garmo  
 

PhD Worship and Music American 

James Davis  
 

PhD New Testament American 

Dr Milad Dagher PhD Old testament Lebanese 

Dr. Scott Horrell PhD Systematic Theology American 
Dr. Stephen Bramer PhD Bible Exposition American 
Dr. Stephen Louis PhD Systematic Theology American 

Dr. Justin Bass PhD New Testament American 

 

Drs Mann, Garmo, Dagher and Davis are adjunct professors. 

Budget 

The budget for the last six years is as follows;  

Year Income in US dollars (rounded) 

2015-2016 1,101,700 

2016-2017 1,113,700 
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2017-2018 1,010,400 

2018-2019 1,218,400 

2019-2020 1,082,200 

2020-2021 1,095,000 

This does not include salaries for missionary lecturers which amount to a benefit to the 
seminary of approximately 300,000 US dollars. 

The drop in income for the last two years is explained by the Covid pandemic. 

Programmes and delivery modes 

1. CBS – Certificate in Biblical Studies – (36 US hours = 54-65 ECTS, or 1 year) 

2. DBS – Diploma in Biblical Studies (72 US hours = 109-130 ECTS, 2 years, or 1 year after CBS) 

3. BTh – Bachelor of Theology (128 US hours = 192-230 ECTS, 4 years, or 2 years after DBS) 

4. MABS – Master of Arts in Biblical Studies – (68 US hours = 103-123 ECTS, or 2 years) 

5. MDiv – Master of Divinity – (100 US hours = 151-181 ECTS, 3 years, or 1 year after MABS)  

6. ThM – Master of Theology – (132 US hours = 200-240 ECTS, 4 years, or 1 year after MDiv) 
 

All programmes have in the past been delivered on-site, which is JETS’ stated preferred delivery  

mode, but Covid restrictions, the Covid pandemic and issues of security for students travelling  

to Jordan have recently meant significant on-line delivery. The intention is to continue with some  

on-line delivery. See later in this report. 

Functions, activities and mission statement 

FUNCTIONS AND ACTIVITIES 

The fundamental intention of JETS is to serve the churches of the Arab world as a higher 
education institution. Graduates currently serve in 21 countries, of which 12 are Arab 
countries and 9 are western countries with large Arab communities. They serve in 
capacities such as evangelists, pastors, assistant pastors, youth leaders, women’s 
ministry leaders, children’s ministry leaders, and other areas of church and parachurch 
service. Of the 60 Evangelical churches in Jordan more than half are pastored by JETS 
graduates. 

JETS also operates a publishing house which is involved in translation of books and 

articles, the encouraging of writers, publishing of works of value to churches and 

students, and a distribution arm. 
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In addition to the courses presented for re-accreditation to ECTE, JETS operates a 

Doctor of Ministry programme with an academic emphasis for which they hope to apply 
for accreditation with Asia Theological Association. 

MISSION STATEMENT 

The following are stated in the JETS catalogue 
 

A. Mission Statement 

The Mission Statement of JETS is: “Equipping spiritual leaders for planting and 
strengthening churches in the Arab World.” This is summarized: “Equipping Arab 
leaders for the Arab world.” 
 

B. Vision Statement 

The Vision Statement of JETS is: “Provide both formal accredited bachelor, master and 
doctoral programs, as well as non-formal training programs, through a variety of 
delivery methods with field training.” 

 

General description of institution and programmes 

JETS operates as a well-equipped historical institution which knows why it is there and has 
worked out the ways it needs to operate in order to achieve its mission and vision. This is 
set out in article 5 of the constitution – activities; 

 
“1. The offering theological education and training in specialized church ministries such 
as pastoral, biblical teaching, research, writing, Christian Education, social 
development, administration, media, counselling, child and family care, music and 
church worship, archaeology and biblical tourism, biblical languages, living 
languages, and others. 
2. The conducting of seminars, courses, sessions, and lectures that meet the needs of 
churches, and adopting projects that serve these churches. 
3. The engagement in writing, publishing and adopting books and literature related to 
Christian education, producing audio-visual tools and teaching materials, presenting 
lectures and seminars, and holding other activities that help in achieving the 
Seminary’s goals. 
4. The cooperation with official government offices and ministries such as the 
Ministries of Culture, Social Development, Media, Education, and Higher 
Education; and working also with the schools and institutions that provide academic, 
cultural, media and social services with the purpose of serving the Seminary’s goals. 
5. The participation in research, conferences, assemblies and scientific seminars that 
are related to the Seminary’s goals inside and outside Jordan. 
6. The granting of theological certificates according to the level of the students’ 
Achievements. 
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7. The exercise of all the activities that help in achieving the Seminary’s goals.” 

 

The Seminary locates itself within the evangelical community by its statement of faith and, 
in addition, lists its own key distinctives as follows; 

1. Biblical Inerrancy 
2. Principles of Biblical Hermeneutics 
3. Teaching Sensitivities in a Setting that is not Denominationally Related 
4. The Complementarian Roles of Men and Women 
5. Eschatology and End Time World Events 
6. Reaching the Majority and Training them 
 
In addition, there are other issues which pertain especially to ministry in the Arab world 
which are available on request.  
 

D.  FINDINGS OF THE REVIEW 

Explanation of the extent of the review 

Since this was a Cyclical Review, standards relating to the institution (part A of Standards 
and Guidelines) and standards relating to the programme (part B of Standards and 
Guidelines) are both examined. 

D1 - Standards relating to the institution 

A.1 - IDENTITY AND PURPOSE 

INSTITUTIONS HAVE CLEARLY FORMULATED STATEMENTS OF IDENTITY AND PURPOSE 

Guidelines examined A.1.1 identity, A.1.2 Legal and Fiscal status, A.1.3 Vision and 
Mission, A.1.4Public information. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER A.1.1: Identity (p12-15). Observation and documents 
examined for key functions of JETS demonstrate that they 
inform the life and work of the college.   
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Analysis A clear identity. JETS’ marked multi-cultural and cross-cultural 
sensitivity is a result of its specific geographic location, its 
particular mission (to train Arab leaders for the Arab world) and 
the diversity of the student body. 

JETS Vision and mission is well articulated. It highlights its 
“biblically-based” approach to the totality of institutional life. 

JETS has been registered with the Ministry of Culture since 1995 
and its constitution is approved by them. Changes in the 
constitution must be approved by the Ministry. 

JETS has satisfied all of the criteria in A.1. 

Commendations, 
recommendations, 
requirements 

None 

Panel conclusion Full compliance 

A.2 - GOVERNANCE AND QUALITY ASSURANCE. 

INSTITUTIONS HAVE APPROPRIATE AND EFFECTIVE GOVERNANCE AND QUALITY ASSURANCE STRUCTURES 

Guidelines examined A.2.1 Governance, A.2.2 Leadership and Management, A.2.3 
Decision-making structures, A.2.4 strategic planning, A.2.5 
Internal Quality Assurance procedures, A.2.6 Cyclical External 
Quality Assurance. 

Previous 
requirements or 
recommendations 

The 2014 review generated a number of requirements, all related 
to the strategic plan for 2014-2020, and a number of 
recommendations, most also relating to the strategic plan. 
However, sometimes the recommendations relating to the 
strategic plan also contained other elements and sometimes the 
recommendations were not in reference to the strategic plan but 
to other issues entirely. All such are noted in the relevant sections 
of this report.  
 
Those related to the strategic plan are listed below. 
 
Requirements arising from the 2014 review; 
1. The team require that JETS further develops their 
‘Strategic Plan’, beyond a statement of vision to include 
explicit identification of how these goals may be realised, 
what resources are required, who will be responsible, to 
whom they are accountable, when they will be achieved, 
what method of monitoring and review will be used and also 
the way in which key stakeholders will inform and be 
involved with the strategic plan. This document must be 
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completed September 30th 2015. 
2. The team require that JETS identify within their strategic 
plan their response to the need to provide adequate 
provision for faculty instructional development, enrichment 
of qualifications, and provision for faculty research. This 
must be included within the Strategic Plan to be submitted 
September 30th 2015. 
3. The team require that JETS identify within their strategic 
plan appropriate response to their own recognition of the 
need to recruit additional faculty. This must be included 
within the Strategic Plan to be submitted September 30th 
2015. 
4. The team require that JETS develop within their strategic 
plan an explicit Library Development Plan with particular 
reference to the provision of adequate library resources, in 
both English and Arabic, appropriate to both Undergraduate 
and post graduate programmes of study. This must be 
included within the Strategic Plan to be submitted 
September 30th 2015. 
5. The team require that JETS develop explicit reference, 
within the context of the Library Development Plan, to the 
provision of professional development and qualification for 
library staff. This must be included within the Strategic Plan 
to be submitted September 30th 2015. 
6. The evidence presented to the team regarding the 
understanding and usage of ‘credit hours’ was adapted from 
a North American educational context and therefore 
appropriate to the regional context of JETS. However the 
team require that JETS provide explanatory documentation 
for the conversion of the ‘credit hours’ system they use to 
the EEAA Bologna ECTS. [Please see page 26 & 27 of EEAA 
Manual] Additionally, this document must clearly indicate 
the ECTS for each course and programme. This must be 
submitted September 30th 2014. 
 

 The revised strategic plan was submitted and approved by ECTE 
council in April 2015. However further explanation as to counting 
of credits was required in the subsequent APR.  

 

Recommendations arising from the 2014 review; 
1.The team commend JETS for their vision to more fully integrate with 
contemporary Jordanian culture, expressed in their plans for the new 
department of Cultural Studies however they recommend that plans for its 
implementation are included within the strategic development plan. 

2. The team recognise the work that has been done in maintaining and 
developing relationships with the Jordanian churches, however the team 
recommend that JETS include the future development of this area within 
their strategic plan. 

3.The team recognise the work that has been done in developing 

accountable relationships with the Jordanian churches, however the team 
recommend that JETS include the future development of this area within 
their strategic plan. 8. The team recommend that the JETS Board inform 
and engage with the development of, as well as approval of, the school’s 
‘Strategic Plan’. 

4.The team recognise the significant developments in the management and 
organisation structure of JETS that has occurred recently, however the team 
recommend that JETS include this area within their strategic plan. 

5.The team recognise the significant steps that have and are being taken 
to ensure the financial security of the institution, for example the rebuilding 
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of a financial reserve, the creation of income generation streams, and the 
broadening of local financial support, in order to decrease the dependency 
on international financial support, however the team recommend that these 
significant steps are reflected within the strategic plan. 

6.The team recognise the impact of the work of the Communications and 
Development Department and the intention to employ a new department 
manager however they recommend that JETS incorporate these plans within 
the strategic Development plan. 

7.JETS has acknowledged the significant challenges that it has faced in the 
past 4 years, which have resulted in organisational, structural and personnel 
changes. Additionally JETS has moved into a new campus. Despite this there 
has developed a greater sense of solidarity and commitment to the 
institution and the ministry that God has called it to. The team recommend 
that JETS continue to consider the transition process as it effects leadership, 
organisation and structure, staff faculty recruitment and student enrolment, 
and reflect these within the strategic plan. 

8.The team commend JETS for their vision to more fully integrate with 
contemporary Jordanian culture, expressed in their plans for the new 
department of Cultural Studies however they recommend that plans for its 
implementation are included within the strategic development plan. 

Evidence of 
Compliance; 

SER A.2, p. 15-17). Joint ministry agreement between the 
Jordan Board and the US Board. 2014 ECTE report, strategic 
plan 2014. Modified version in response to council 2015. Draft 
strategic plan 2020-2025, in process. Meetings with board 
members from both boards.  

Analysis JETS has two boards, one in Jordan and the other in the USA. 
They have clear distinctions as to the nature of their work, as 
outlined in a written memorandum of understanding. The issue of 
the President’s succession needs to be attended to in the near 
future by the JETS board. 

Decision-making structures are in place. JETS has a well-
established structure. School leadership is proactive in its thinking 
and advanced planning. Filling the vacancy of the academic 
dean’s position is a crucial and urgent need.  

The requirements and recommendations of the 2014 visit have 
been met for the strategic plan which came to an end in 2020.  

The new Strategic Plan for 2020-2025 is “approved by” the JETS 
President. According to the Jordanian board, they have been 
involved with the Strategic Plan and its approval (cf2014 ) (cf also 
SER 2021 A.2.4). This new SP is also written in terms of general 
goals but does not reflect a process of prioritizing in relation to 
time frames highlighted by the SP. The 2014 ECTE requirement 
relative to the SP resulted in a revised version later in 2014. 
However, these new elements have not been further developed 
in the new 2020-2025 SP. 
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The internal QA procedures are described in terms of who 
evaluates whom or what. But there are no policy documents with 
criteria for these evaluations. There are forms for some of them 
but not for all.  

Cyclical QA is in place in terms of external review by the three 
external agencies. It is not clear if there is a cyclical review of 
internal QA with policies for evaluation. 

Many structures,policies and procedures are in place but there is 
some more work to do, especially regarding the Strategic Plan. 

Commendations, 
recommendations, 
requirements 

Commendation; 

JETS has two boards, one in Jordan and the other in the USA. 
They have clear distinctions as to the nature of their work, as 
outlined in a written memorandum of understanding. 

Requirement: 
That JETS work out a new more complete version of the Strategic 
Plan for 2020-2025, including: 

• How and when the goals may be attained,  
• What resources are required,  
• Who will be responsible for each element and to whom 

they are accountable,  

• What group will monitor the process 

•  As well as the role of the board in the development and 
approval of the Plan.    

 
Recommendation:  
 
That JETS work out policies for periodical evaluation in 
the  internal quality assurance process.  

 

Panel conclusion Substantially compliant.  

A.3 - HUMAN RESOURCES 

HUMAN RESOURCES IN INSTITUTIONS ARE FIT FOR PURPOSE AND MANAGED FOR FLOURISHING 

Guidelines examined A.3.1 Human Resources A.3.2 Non-Educational Staff; A.3.3 
Educational Staff; A.3.4 HR Policies and procedures; 
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Previous 
requirements or 
recommendations 

2014. The team recommend that JETS identify within their strategic plan how 
they will facilitate the academic and professional development of both 
national and international faculty appropriate to their theological discipline. 

The team recommend that JETS continues its efforts in seeking to 
develop qualified national faculty. 

Evidence of 
Compliance; 

SER A.3 (p17-18). Interviews and meetings with educational 
and non-educational staff. Additional information on faculty 
subjects and degrees provided subsequent to the SER.  

Analysis HR Policies are in place for JETS Personnel.  

The Arabic  staff Handbook is equivalent to an HR policy manual 
but does not relate to faculty roles as academics/educationalists  

 Staff Handbook is regularly updated to reflect regulations etc. 

More Staff development is recommended in terms of certain 
relational skills i.e conflict resolution, tactfulness 

As a follow up of recommendations from the VET 2014 and then 
proposed in the revised SP from 2014, the Academic department 
has been structured in five subject departments with the purpose 
of having at least two qualified teachers in each department. It 
was also proposed to form a department for faculty 
development. However, this function has been given to the 
President’s office along with the Academic Committee.  

As required by the VET in 2014 there has been a considerable 
recruitment of new national or Arabic faculty, but the need is still 
there, especially in the fields of Systematic Theology and Pastoral 
Theology, and especially faculty members with doctorates. There 
is one person in the process of finishing a doctorate but it is still 
unclear when he can join the faculty.  There are some efforts of 
continuing education events. What is needed is time and 
opportunity for a research component in the faculty job 
description, as an important element to inspire the quality in 
teaching through discussion around articles etc, especially on the 
Master and Doctoral levels. 

 

 

Commendations, 
recommendations, 
requirements 

Recommendations: 

• That a faculty development plan be worked out and 
included in the Strategic Plan. 
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• That the board and the JETS leadership seriously consider 
the possibility of introducing an element of ongoing 
research in the faculty job description and specify 
different formats for that. Furthermore, that such 
research be taken into account in the faculty workload 
allocation.  

• That faculty be encouraged to use written or online 
possibilities for continuing education, for example by 
using ICETE resources of relevant books and shorter or 
longer ICETE Academy online courses designed for those 
involved in theological education. 

• That JETS develop clear job descriptions that could serve 
to enhance the recruiting of Arab faculty. 

 

Panel conclusion Substantially compliant 

 

A.4 - COMMUNITY AND CONTEXT 
INSTITUTIONS DISPLAY HEALTHY COMMUNITY DYNAMICS IN ACTIVE RESPONSE TO CONTEXT 

Guidelines examined A.4.1 Learning Community; A.4.2 Stakeholder Community; 
A.4.3 Civil Community; A.4.4 Communication. 

Previous 
requirements or 
recommendations 

2014. The team recommend that JETS continue their relational development 
with the wider Christian community within the Middle east and in particular 
with those who share their passion for and commitment to theological 

education. 

Evidence of 
Compliance; 

SER A.4 (p18-20); discussions with staff; discussions with 
students; discussions with external stakeholders. 

Analysis JETS appears to be strong in its fostering of internal community 
relations.  

JETS is to be commended for incorporating online students 
situated learning contexts by collecting feedback on their ministry 
practice from their local faith communities (in the Ministry 
Placement programme).   

The JETS Stakeholder Report (2019) requested by ATA addresses 
perceptions of JETS by students, graduates, faculty, staff and 
board. 

In the SER (A.4.3), JETS’ comments are related rather to the 
internal JETS community and to the government but not to the 
wider community or near neighbours. There is some effort being 
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made in the latter area, but relating to Muslim neighbours is not 
simple.  

JETS has under the given circumstances good relations with the 
national authorities and has been given the necessary 
recognition. However, JETS needs to enhance relationships for 
the maintaining of needed visas for students, faculty and staff 
from other countries. 

 Regarding the wider context of the Jordan society, JETS referred 
in 2014 to a plan for more cultural studies in order to promote a 
better integration with contemporary Jordanian culture. There is 
a newly  established department of Intercultural studies, but 
according to the course descriptions these may need to be 
complemented by other initiatives to meet the goal. 

Regarding JETS’ relations to the wider Christian community, they 
are considered good with the five evangelical denominations in 
the country but somewhat more difficult with the ancient 
traditional Churches. There are at times personal relations but on 
the official level there are obstacles because of what these 
consider as proselytizing and as a possible foreign political 
influence. 

The SER briefly addresses the means by which communication 
takes place within the JETS community but does not refer to 
external communication, whether with the wider evangelical 
community or civil society. 

Commendations, 
recommendations, 
requirements 

Commendation; 

• JETS is to be commended for its fostering of strong 
internal community relations.  

 

Panel conclusion Fully Compliant  

A.5 - EDUCATIONAL RESOURCES 

INSTITUTIONS HAVE EDUCATIONAL RESOURCES THAT SUPPORT THEIR MISSION AND STRATEGY 

Guidelines examined A.5.1 Student services; A.5.2 Study facilities; A.5.3 
Library/Learning Resource Centres; A.5.4 Information 
management; A.5.5 Information Technology; A.5.6 Virtual 
Learning Environment and Educational Resources. 
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Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER A.5 (p20-23), Examination of campus and facilities, 
examination of Library, examination of Moodle platform and 
its use and resources available to on-line students. Discussion 
with students. 

Analysis Student services are adequately provided in terms of  access to 
theological resources, connecting students to practical ministry 
placements,  in-class translation. 

The impressive JETS campus provides for more than ample study 
facilities for students. 

The two requirements from the VET report 2014 (regarding the 
development of an explicit Library Development Plan and the 
provision of professional development and qualification for 
library staff) were at least partly met in a revised version of the 
Strategic Plan later in 2014. However, this is not followed up in 
the section on the library in the new Strategic Plan from 2020. It 
contains only a general description of the cultural and linguistic 
context in which the library is to be seen and a formulation of the 
primary goal of the library which is stated as follows: “to work in 
unison with the development in curriculum and fully support the 
courses”. However, there are useful elements of a development 
plan scattered in different documents, including the SER from 
2021.  

The library contains around 23,000 classified books plus around 
4,000 books yet to be classified in the ongoing process and a not 
specified number of periodicals and journals. More than half of 
the books are in English with too few from recent decades. There 
is thus a great need of more resources in Arabic. The acquisition 
of new books seems to depend partly on donations but this year 
there is a monthly provision of 280 USD for this. The library has 
been staffed by one librarian since 2017 who is also teaching one 
course and working on a ThM degree. He has one assistant plus 
students doing working hours in the library. The librarian got one 
month of training by a librarian from the Jordan university. In 
2021 the library finished the switch into a new electronic system. 
A Consultant is helping in developing an electronic library that 
could be accessed online, but there are some major problems to 
overcome.  
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Commendations, 
recommendations, 
requirements 

Commendation; 

• The VET commend JETS for the excellent work done in the 
area of publishing and translation.  

 
Recommendation:  
 

• That JETS work out a Library Development Plan in a 
separate document that contains the main goals with 
priorities in terms of time and steps towards their 
realisation and a  corresponding  budget proposal as well 
as a statistical description of the library holdings, including 
the number of books according to languages and the 
different teaching areas, and also available digital 
resources. This plan should be described and referred to in 
the Strategic Plan 

 

Panel conclusion Substantial compliance 

 

 

A.6 - Finances and sustainability 

INSTITUTIONS HAVE SUITABLE FINANCIAL POTENTIAL, PLANNING, POLICIES AND PROCEDURES 

Guidelines examined A.6.1 Financial Potential and Planning; A.6.2 Financial Policies 
and Procedures; A.6.3 Sustainability; A.6.4 Remu8neration and 
Fees; A.6.5 Fundraising. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER A.6 (023-24). Statements of Accounts and forward 
planning - current, and for previous years. Discussion with 
leaders and council members.  

Analysis  The SER and related supporting documentation, along with 
interactions with key staff and faculty indicate an overall 
increasing degree of stability since the last ECTE cyclical review.  

JETS appears to be in full compliance with all areas specified by 
this standard.  

The Finance Department handles both Accounting and 
Development and includes both the Jordanian staff as well as the 
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US staff (secretary and accountant) and has been taking an 
increasing role in traveling to the US for partner development.  

Major challenges include: negligible local financial support, 
Western (Europe and North America) dependence, need to 
increase budgets in line with plans for growth (especially with 
Online programme and Library expansion (physical and digital).  

Before the significant financial crisis of 2008 (which also appeared 
in the 2014 review), JETS had designated (forward allocated) 
department budgets that allowed for forward financial planning. 
With the financial crises, this practice went away and the funding 
received was used on case-by-case basis to survive. The 
designated department budgets have not yet been reinstated.  

Primary source of funding is individual and church donors in the 
US, the diversity of which provides stability. Some local funding 
sources have been developed by renting out a building on the 
campus to Whitman Academy. It is projected that the rental 
income from this arrangement may contribute up to 15-20% of 
JETS budget after about 10 years (when Whitman starts paying 
rent to JETS). 

JETS has a registered 501c3 non-profit in the United States that 
functions to collect, receipt (and issue tax receipt), and transfer 
funds to Jordan. This 501c3 is registered and audited by the ECFA, 
which in turn also audits JETS Jordan. This serves as another 
external attestation of transparency and sound financial 
systems.   

Staff and employee salaries are described as being comparable 
with external salaries. JETS reports that the majority of faculty are 
self-funded volunteers (through other organizations). Although 
their salaries are external to JETS official budgets, with their 
salaries included, they would be equivalent to around 20% of 
total budget.  

 Among the local (JETS employed) faculty, 2 are full-time and 8 
are part-time. The institution reported that many of the local 
faculty consider teaching at JETS to be their  ‘ministerial’ 
contribution to the work of the Kingdom. It was reported that the 
full-time faculty receive a slightly lower salary than comparable 
faculty in Jordan, while the part-time faculty are paid per course 
(as adjunct). Some of the part-time faculty have insisted on not 
being paid by JETS for their work because they were students at 
JETS (received scholarships) and are employed either as pastors, 
engineers, or other roles off of which they live.  

The Finance department head (Reham - Chief Accountant & 
Director of Development) asked about the possibility of ECTE 
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offering any courses or seminars on fundraising, or ongoing 
learning for development officers. ICETE Academy would be 
suitable for this.  

Commendations, 
recommendations, 
requirements 

None 

Panel conclusion Full compliance 
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D2 Standards relating to the programmes 

Certificate of Biblical Studies - C.B.S. 
 
This programme is described in the Catalog as follows; 

 
This one-year program is open to high school graduates who have completed their 
Tawjihi (or equivalent). See the Eligibility for Acceptance section for more details. 
Purpose 
The purpose of this program is to provide students with a first level encounter with 
theological study; theology, Bible and ecclesiastical history. This program will equip 
students to help in local church ministry, as well as better prepare them to stand strong 
in their faith if they go on to a secular university to complete their education. God may 
use this year to lead the student to continue on to the JETS B.Th. program of study (with 
this fulfilling most of the first year's requirements). 
Objectives/Goals 
• Is established in the basic doctrines of evangelical Christianity. 
• Understands and can practice the disciplines of the Christian life. 
• Has an overview of the structure, themes, and chronology of the Old or New 
Testament. 
• Can apply principles of hermeneutics to discover the meaning and relevant 
applications of a Bible text. 
• Can share his/her faith with those in the surrounding Arab culture. 
• Discovers how God has individually gifted, designed, and called him/her for service.  

B.1 - HOLISTIC INTEGRATION 

INSTITUTIONS FORM THEIR STUDENTS WITHIN A HOLISTIC APPROACH TO THEOLOGICAL EDUCATION, CAREFULLY 
INTEGRATING SPIRITUAL FORMATION, CHARACTER EDUCATION, ACADEMIC ACHIEVEMENT AND PRACTICAL TRAINING 

 

Guidelines examined B.1.1 Holistic Integration; B.1.2 Spiritual Formation; B.1.3 
Character Education; B.1.4 Academic Achievement; B.1.5 Practical 
training; B.1.6 Mentoring. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

Stated curriculum in the JETS Catalog 2021-2022 and SER section 
D B.1 (p24-25). Student satisfaction responses in student meeting. 
Meetings with staff organising programmes. 

Analysis 
There is a healthy Christian community that is modelled. Spiritual 
activities are organised. 
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Chapel is often formulated as a critical component of building 
community - spiritual formation in students and seminary 
community. Attendance is required.  

Teaching and learning aim at integration between academic 
instruction, ministerial training, spiritual formation, character 
education and theological reflection as fitting to the discipline of 
theology. 

JETS is focused on outcomes as well as academically effective in 
context. There are a  variety of appropriate learning activities 
and  there is a balanced curriculum overall, however, more 
emphasis is needed on formal practical training. 

There is a developed programme with an educational descriptor 
and components for all the different elements. Some form of 
informal ministry mentoring is included. Practical training has led 
to the the desire to widen the ecclesial constituency of JETS.  

Written evaluations are not usually carried out for mentoring 
programmes whilst written evaluations  are  carried out for 
practical  ministry experience programmes. 

Commendations, 
recommendations, 
requirements 

Commendation; 

• Holistic integration is strong and well developed. Further, 
it is biblically based for all programmes (Practical training, 
mentoring/counselling, character and spiritual formation). 
Students are given adequate opportunities to be involved 
in a variety of church ministries. 

Recommendation: 

• In order to help monitoring and developing the spiritual 
formation programmes beyond the immediate forms,  the 
VET Team recommends an adoption of a more formalised 
mentoring  programme for male and female students 

 

Panel conclusion Substantial compliance.  

 

B.2 - CURRICULUM DEVELOPMENT 

INSTITUTIONS DESIGN AND IMPLEMENT APPROVED, OUTCOME-BASED PROGRAMMES THAT ARE FIT FOR 

PURPOSE IN CONTEXT 

Guidelines examined B.2.1 Design and approval processes; B.2.2 Outcomes and fitness 
for purpose; B.2.3 Curricula, Module descriptors and learning 
activities; B.2.4 Graduate profiles; B.2.5 Content, level, feasibility 
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and progression; B.2.6 Credit allocation and duration; B.2.7 
Content; B.2.8 Monitoring processes. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER section D B.2. (p25-26,) ancillary course documents, Moodle. 
Discussion with faculty and leaders. 

Analysis The curriculum is sensitive to the Arab context students and 
faculty operate in. However, more openness to other Evangelical 
contexts in the Arab world is recommended and for students to 
be exposed to different ecclesial contexts. 

A revision for the different components of the curriculum and an 
update for certain curricular components is needed in some 
respects. 

The module descriptors (syllabi) sampled articulate 
primarily  learning objectives, although some do use learning 
outcomes. Most syllabi include credit count, but not calculation 
of learning activity hours. 

Graduate profile is clearly laid out in the SER.  

Of the  syllabi we sampled, some included  a credit count while 
some did not. Most showed no evidence of a calculation of 
learning activity hours, although one new (2021) syllabus did.  

JETS has completed important work towards providing 
documentation of the conversion of ‘credit hours’ to the ECTE 
(Bologna) standards for credit counting. Also, it appears that 
there has been a careful calculation of learning hours for each 
programme.  

In the new SER, however, the new conversion uses a range  (1cr 
JETS = 1.5-1.8 ECTS), which risks calculating some JETS 
programmes as insufficient in duration at one end of the range. In 
the new SER, learning activities appear to be counted as requiring 
“at least” 45  learning hours per 1 JETS credit, which also implies 
that the learning hours required of students could also be more 
than 45hrs / 1 JETS credit.  

One example from another ECTE school that uses both the US and 
ECTS credit counting systems is to use 27 hrs of learning activity 
as their calculation of ECTS credit, and a fixed ratio of 1 cr  = 1 ⅔ 
ECTS cr. (1 : 1.67). This produces the duration for the CBS: 

CBS = 60 cr ECTS   (practice) 
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No  evidence of specific monitoring processes in place in relation 
to curriculum, see also B.3.5. 

 

Commendations, 
recommendations, 
requirements 

Recommendations:  

• That the school looks into adopting a standardized ratio 
with reference to the actual counting of learning hours 
taken by course  

• That module assessments take place at regular occasions 
involving feedback from lecturers and students and 
modifications acted upon. 

Panel conclusion Substantial compliance 

B.3 - LEARNING, TEACHING AND ASSESSMENT 

INSTITUTIONS IMPLEMENT GOOD EDUCATIONAL PRACTICE IN AREAS OF LEARNING, TEACHING AND 

ASSESSMENT 

Guidelines examined B.3.1 Educational philosophy and adult pedagogy; B.3.2 Student 
centred learning and teaching and assessment; B.3.3 Module 
design and delivery; B.3.4 Variety; B.3.5 Delivery feedback; B.3.6 
Assessment. 

Previous 
requirements or 
recommendations 

2014; The team recommend that the faculty continue their 
discussion in relation to diversity of approaches to the delivery of teaching 
and learning and in particular encourage more use of student centred 
learning activities; such as group work, seminars, presentations, projects. 

Evidence of 
Compliance; 

SER section D B.3 (p27028), ancillary course documents, JETS 
Catalog 2021-2-22. Attendance in classes by team members, 
examination of marked work submitted by students.   

Analysis The integration of practical life, ministry experience, spirituality 
and academic studies is emphasised in the philosophy of 
education and the curricular implementation. A holistic and 
integrative philosophy of education is well stated in the SER and 
supporting documents. 

However, more reflection and work needs to be done in relation 
to the development of DE/OE in terms of design, delivery and 
student assignments.   

Learning outcomes are stated in the syllabi  comprising cognitive, 
affective and behavioural dimensions. Teaching and learning, 
classroom organisation and pedagogical practices in the school 
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occur in line with principles of adult teaching. However, more 
student-centered learning activities could be integrated into the 
courses, especially in courses with a clear DE/OE dimension.   

JETS is commended for the good work of rapidly moving to online 
delivery mode in the midst of COVID pandemic. Moving out of the 
pandemic, a development plan is needed for the further use of 
DE/OE according to the ECTE standards for these. 

The VET commend JETS for the excellent work done in the area of 
publishing and translation and recommend to integrate the 
material into the curriculum given the paucity of Arabic resources 
available. 

VET commends the faculty for the practices of in-class evaluation 
of teaching that demonstrate humility and willingness to be 
evaluated. Forms for student feedback do exist and are 
sometimes added to the course description. However, the VET 
has not been able to see how this feedback is followed up, for 
example by the teacher, the Academic Dean or the academic 
committee. However, the annual faculty retreat seems to be an 
effective means of general feedback rather than module by 
module feedback.  

Assessment policy is clearly understood by students for learning 
activities. Assessment is in general appropriate to the level of 
study, but VET would like to underline the importance that 
assessment is fair in relation to the performance of the student. 

Commendations, 
recommendations, 
requirements 

Commendations;  

• A holistic and integrative philosophy of education is well 
stated in the SER and supporting documents.  

• The VET commend JETS for the excellent work done in the 
area of publishing and translation.  

• JETS is to be commended for the good work of rapidly 
moving to online delivery mode in the midst of COVID 
pandemic.  

• JETS is to be commended for incorporating online 
students situated learning contexts by collecting feedback 
on their ministry practice from their local faith 
communities (in the Ministry Placement programme). 

 

Recommendation:  

• That the academic committee consider ways of integrating 
more student-centered learning activities into the course 
syllabi of the CBS. 
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DE/OE Recommendation:  

• That JETS further develop the present online programme 
plan based on analysis of the contexts of their online 
students, and select OE delivery methods based on 
student contexts as well as course/programme learning 
outcomes. This might involve selecting asynchronous and 
semi-calendarized module design that moves away from 
reliance on synchronous lectures.  

Recommendation:  

• That JETS further develop a programme plan for the 
Church-based extension programme.  

Panel conclusion Substantial compliance 

B.4 - STUDENT ADMISSION, PROGRESSION, RECOGNITION AND CERTIFICATION 

INSTITUTIONS FORMULATE AND IMPLEMENT SUITABLE POLICIES FOR THE STUDENT “LIFE CYCLE” THAT 

INCLUDES ADMISSION, PROGRESSION, RECOGNITION AND CERTIFICATION. 

Guidelines examined B.4.1 Admission; B.4.2 Progression; B.4.3 Recognition; B.4.4 
Graduation and certification. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER Section D, B.4 (p28-29), JETS Catalog 2021-2-22, student 
records, student meeting. Discussion with registrar’s office. 

Analysis Admission is properly conducted for campus students.. Adequate 
record-keeping procedures and adequate administration and 
secretarial provisions. 

DE/OE No distinct additional admissions criteria for online 
students were noted by the VET. 

JETS has developed a commendable and well-organised 
progression system from admission to graduation. 

Graduation requirements are clear and binding and graduates are 
given  transcripts. However formal Diploma Supplements are not 
issued. 

Commendations, 
recommendations, 
requirements 

Requirement:  
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• That the registrar office implements the use of  Diploma 
Supplements for all students at all levels.  

Recommendations:  

• That the inclusion of connectivity and access specifications 
be explored prior to admission of online students. 

• That the school explore formalization of PPD (Prior 
Professional Development) policy and admission from 
other teaching and learning situations. 

• That the school adopts a more formalised structure of 
keeping in touch with the alumni, enabling them to 
develop their own network of mutual support.  

 

Panel conclusion Partial compliance 

B.5 - QUALIFICATION NOMENCLATURE AND CREDITS 

INSTITUTIONS FOLLOW INTERNATIONALLY RECOGNISED QUALIFICATION NOMENCLATURE AND CREDIT-

COUNTING SYSTEMS 

Guidelines examined B.5.1 Qualification nomenclature; B.5.2 Credits; 

Previous 
requirements or 
recommendations 

From thr 2014 visit; 
The team recognise that JETS are actively engaged in the process of 
distinguishing between the vocational and academic dimensions of their 
programmes. There is clear evidence of this evaluation process beginning at 
master’s level between the function and purpose of the M.Div and the Th.M. 
The team therefore recommend that this evaluation process continue and 
develop to include all their undergraduate programmes as well. 

Evidence of 
Compliance; 

Title of Award levels are stated in the JETS Catalog 2021-2-22.  

Analysis The nomenclature is satisfactory for the CBS. 

Commendations, 
recommendations, 
requirements 

None 

Panel conclusion Full compliance 
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Diploma in Biblical Studies - D.B.S. 
 
This programme is described in the catalog as follows; 
 
This two-year program is open to high school graduates who have completed their 
Tawjihi (or equivalent). See the Eligibility for Acceptance section for more details. 
Purpose 
The purpose of this program is to provide introductory level theological studies to 
better equip the student to understand and live out the Christian life in the midst of a 
non-Christian world. Due to the design of this program, students who sense God leading 
them toward more in-depth training or full-time ministry are able to transfer very thing 
they have studied into the JETS' B.Th. program (with this fulfilling most of the first two 
years’ requirements). 
Educational Goals 
• To possess a general understanding of both Old and New Testaments, along with a 
more detailed knowledge of various Bible Books. 
• To evidence a familiarity with the historical development of basic doctrines of the 
Christian faith, along with an ability to support one's ethical and theological views 
and apply them to cultural challenges in everyday life. 
• To possess good study skills and understand how to use technology to conduct and 
present research on any given subject. 
Spiritual Goals 
• To reflect a true servant-leader's heart through the manifestation of the fruit of the 
Spirit in their love and relationships with those serving under or over them. 
• To discover how God has gifted, designed, and called them to serve Him. 
• To understand and practice the disciplines of the Christian life, including that of 
sharing one's faith with others in the Arab world. 
Ministry Goals 
• To gain valuable ministry experience that is built on an understanding of his or her 
spiritual gifts and calling. 
• To demonstrate an ability to accurately study the Scriptures with a heart and ability 
to apply what they learn for life-change, as well as effectively teach it to others. 
• To show a commitment to use what they have learned about themselves, the Bible, 
theology, and ministry skills to be actively involved in the local church that they are a 
part of. 

B.1 - HOLISTIC INTEGRATION 

INSTITUTIONS FORM THEIR STUDENTS WITHIN A HOLISTIC APPROACH TO THEOLOGICAL EDUCATION, CAREFULLY 
INTEGRATING SPIRITUAL FORMATION, CHARACTER EDUCATION, ACADEMIC ACHIEVEMENT AND PRACTICAL TRAINING 

 

Guidelines examined B.1.1 Holistic Integration; B.1.2 Spiritual Formation; B.1.3 
Character Education; B.1.4 Academic Achievement; B.1.5 Practical 
training; B.1.6 Mentoring. 
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Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

Stated curriculum in the JETS Catalog 2021-2022 and SER section 
D B.1 (p24-25). Student satisfaction responses in student meeting. 
Meetings with staff organising programmes. 

Analysis There is a healthy Christian community that is modelled. Spiritual 
activities are organised. 

Chapel is often formulated as a critical component of building 
community, spiritual formation in students and seminary 
community. Attendance is required.  

Teaching and learning aim at integration between academic 
instruction, ministerial training, spiritual formation, character 
education and theological reflection as fitting to the discipline of 
theology. 

JETS is Focused on outcomes as well as academically effective in 
context. There are a  variety of appropriate learning activities 
and  Balanced curriculum overall, however, more emphasis is 
needed on formal practical training. 

A developed programme with an educational descriptor and 
components for all the different elements. Some form of informal 
ministry mentoring is included. Practical training has led to the 
the desire to widen the ecclesial constituency of JETS  

Written evaluations are not usually carried out for mentoring 
programmes whilst written evaluations  are  carried out for 
practical  ministry experience programmes. 

 

Commendations, 
recommendations, 
requirements 

Commendation; 

• Holistic integration is strong and well developed. Further, 
it is biblically based for all programmes (Practical training, 
mentoring/counselling, character and spiritual formation). 
Students are given adequate opportunities to be involved 
in a variety of church ministries. 

Recommendation: 

• In order to help monitoring and developing the spiritual 
formation programmes beyond the immediate forms,  the 
VET Team recommends an adoption of a more formalised 
mentoring  programme for male and female students 

 



35 
 

Panel conclusion Substantial compliance.  

 

B.2 - CURRICULUM DEVELOPMENT 

INSTITUTIONS DESIGN AND IMPLEMENT APPROVED, OUTCOME-BASED PROGRAMMES THAT ARE FIT FOR 
PURPOSE IN CONTEXT 

Guidelines examined B.2.1 Design and approval processes; B.2.2 Outcomes and fitness 
for purpose; B.2.3 Curricula, Module descriptors and learning 
activities; B.2.4 Graduate profiles; B.2.5 Content, level, feasibility 
and progression; B.2.6 Credit allocation and duration; B.2.7 
Content; B.2.8 Monitoring processes. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER section D B.2. (p25-26) ancillary course documents; Moodle. 
Discussion with faculty and leaders. 

Analysis The curriculum is sensitive to the Arab context students and 
faculty operate in. However, more openness to other Evangelical 
contexts in the Arab world is recommended and for students to 
be exposed to different ecclesial contexts. 

A revision for the different components of the curriculum and an 
update for certain curricular components is needed in some 
respects. 

The module descriptors (syllabi) sampled articulate 
primarily  learning objectives, although some do use learning 
outcomes. Most syllabi include credit count, but not calculation 
of learning activity hours. 

Graduate profile is clearly laid out in the SER.  

The descriptions of the certificate and diploma, do show a 
progression not only in quantity but also in quality and in 
promoting skills of academic analysis and reflection. Such 
progression is sometimes seen also in course descriptions but 
could be worked out more coherently.  

Of the  syllabi we sampled, some included  a credit count while 
some did not. Most showed no evidence of a calculation of 
learning activity hours, although one new (2021) syllabus did.  

JETS has completed important work towards providing 
documentation of the conversion of ‘credit hours’ to the ECTE 
(Bologna) standards for credit counting. Also, it appears that 
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there has been a careful calculation of learning hours for each 
programme.  

In the new SER, however, the new conversion uses a range  (1cr 
JETS = 1.5-1.8 ECTS), which risks calculating some JETS 
programmes as insufficient in duration at one end of the range. In 
the new SER, learning activities appear to be counted as requiring 
“at least” 45  learning hours per 1 JETS credit, which also implies 
that the learning hours required of students could also be more 
than 45hrs / 1 JETS credit.  

One example from another ECTE school that uses both the US and 
ECTS credit counting systems is to use 27 hrs of learning activity 
as their calculation of ECTS credit, and a fixed ratio of 1 cr  = 1 ⅔ 
ECTS cr. (1 : 1.67). This produces the folowing duration for the 
DBS programme: 

DBS = 120 cr ECTS  (practice) 

Uinder this scheme, the DBS programme is the correct duration,  

No  evidence of specific monitoring processes in place in relation 
to curriculum, see also B.3.5. 

 

Commendations, 
recommendations, 
requirements 

Recommendations:  

• That the school looks into adopting a standardized ratio 
with reference to the actual counting of learning hours 
taken by course  

• That module assessments take place at regular occasions 
involving feedback from lecturers and students and 
modifications acted upon. 

Panel conclusion Substantial compliance 

B.3 - LEARNING, TEACHING AND ASSESSMENT 

INSTITUTIONS IMPLEMENT GOOD EDUCATIONAL PRACTICE IN AREAS OF LEARNING, TEACHING AND 

ASSESSMENT 

Guidelines examined B.3.1 Educational philosophy and adult pedagogy; B.3.2 Student 
centred learning and teaching and assessment; B.3.3 Module 
design and delivery; B.3.4 Variety; B.3.5 Delivery feedback; B.3.6 
Assessment. 
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Previous 
requirements or 
recommendations 

2014; The team recommend that the faculty continue their 
discussion in relation to diversity of approaches to the delivery of teaching 
and learning and in particular encourage more use of student centred 
learning activities; such as group work, seminars, presentations, projects. 

Evidence of 
Compliance; 

SER section D B.3 (p27028), ancillary course documents, JETS 
Catalog 2021-2-22. Attendance in classes by team members, 
examination of marked work submitted by students.   

Analysis The integration of practical life, ministry experience, spirituality 
and academic studies is emphasised in the philosophy of 
education and the curricular implementation. A holistic and 
integrative philosophy of education is well stated in the SER and 
supporting documents. 

However, more reflection and work needs to be done in relation 
to the development of DE/OE in terms of design, delivery and 
student assignments.   

Learning outcomes are stated in the syllabi  comprising cognitive, 
affective and behavioural dimensions. Teaching and learning, 
classroom organisation and pedagogical practices in the school 
occur in line with principles of adult teaching. However, more 
student-centered learning activities could be integrated into the 
courses, especially in courses with a clear DE/OE dimension.   

JETS is commended for the good work of rapidly moving to online 
delivery mode in the midst of COVID pandemic. Moving out of the 
pandemic, a development plan is needed for the further use of 
DE/OE according to the ECTE standards for these. 

The VET commend JETS for the excellent work done in the area of 
publishing and translation and recommend to integrate the 
material into the curriculum given the paucity of Arabic resources 
available. 

VET commends the faculty for the practices of in-class evaluation 
of teaching that demonstrate humility and willingness to be 
evaluated. Forms for student feedback do exist and are 
sometimes added to the course description. However, the VET 
has not been able to see how this feedback is followed up, for 
example by the teacher, the Academic Dean or the academic 
committee. However, the annual faculty retreat seems to be an 
effective means of general feedback rather than module by 
module feedback.  

Assessment policy is clearly understood by students for learning 
activities. Assessment is in general appropriate to the level of 
study, but VET would like to underline the importance that 
assessment is fair in relation to the performance of the student. 
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Commendations, 
recommendations, 
requirements 

Commendations;  

• A holistic and integrative philosophy of education is well 
stated in the SER and supporting documents.  

• The VET commend JETS for the excellent work done in the 
area of publishing and translation.  

• JETS is to be commended for the good work of rapidly 
moving to online delivery mode in the midst of COVID 
pandemic.  

• JETS is to be commended for incorporating online 
students situated learning contexts by collecting feedback 
on their ministry practice from their local faith 
communities (in the Ministry Placement programme). 

 

Recommendation:  

• That the academic committee consider ways of integrating 
more student-centered learning activities into the course 
syllabi. 

DE/OE Recommendation:  

• That JETS further develop the present online programme 
plan based on analysis of the contexts of their online 
students, and select OE delivery methods based on 
student contexts as well as course/programme learning 
outcomes. This might involve selecting asynchronous and 
semi-calendarized module design that moves away from 
reliance on synchronous lectures.  

Recommendation:  

• That JETS further develop a programme plan for the 
Church-based extension programme.  

Panel conclusion Substantial compliance 

B.4 - STUDENT ADMISSION, PROGRESSION, RECOGNITION AND CERTIFICATION 

INSTITUTIONS FORMULATE AND IMPLEMENT SUITABLE POLICIES FOR THE STUDENT “LIFE CYCLE” THAT 

INCLUDES ADMISSION, PROGRESSION, RECOGNITION AND CERTIFICATION. 

Guidelines examined B.4.1 Admission; B.4.2 Progression; B.4.3 Recognition; B.4.4 
Graduation and certification. 

Previous 
requirements or 
recommendations 

None 
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Evidence of 
Compliance; 

SER Section D, B.4 (p28-29), JETS Catalog 2021-2-22, student 
records, student meeting. Discussion with registrar’s office. 

Analysis Admission is properly conducted for campus students.. Adequate 
record-keeping procedures and adequate administration and 
secretarial provisions. 

DE/OE No distinct additional admissions criteria for online 
students were noted by the VET. 

JETS has developed a commendable and well-organised 
progression system from admission to graduation. 

Graduation requirements are clear and binding and graduates are 
given  transcripts. However formal Diploma Supplements are not 
issued. 

Commendations, 
recommendations, 
requirements 

Requirement:  

• That the registrar office implements the use of  Diploma 
Supplements for all students at all levels  

Recommendations:  

• That the inclusion of connectivity and access specifications 
be explored prior to admission of online students. 

• That the school explore formalization of PPD (Prior 
Professional Development) policy and admission from 
other teaching and learning situations. 

• That the school adopts a more formalised structure of 
keeping in touch with the alumni, enabling them to 
develop their own network of mutual support.  

 

Panel conclusion Partial compliance 

B.5 - QUALIFICATION NOMENCLATURE AND CREDITS 

INSTITUTIONS FOLLOW INTERNATIONALLY RECOGNISED QUALIFICATION NOMENCLATURE AND CREDIT-

COUNTING SYSTEMS 

Guidelines examined B.5.1 Qualification nomenclature; B.5.2 Credits; 

Previous 
requirements or 
recommendations 

From thr 2014 visit; 
The team recognise that JETS are actively engaged in the process of 
distinguishing between the vocational and academic dimensions of their 
programmes. There is clear evidence of this evaluation process beginning at 
master’s level between the function and purpose of the M.Div and the Th.M. 
The team therefore recommend that this evaluation process continue and 
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develop to include all their undergraduate programmes as well. 

Evidence of 
Compliance; 

Title of Award levels are stated in the JETS Catalog 2021-2-22.  

Analysis The nomenclature is satisfactory for the DBS. 

Commendations, 
recommendations, 
requirements 

None 

Panel conclusion Full compliance 
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Bachelor of Theology – B.Th. 
 
This programme is described in the catalog as follows; 

 
This four-year program is open to high school graduates who have completed their 
Tawjihi (or equivalent). See the Eligibility for Acceptance section for more details. 
Purpose 
The purpose of this program is to equip servant-leaders for effective ministry 
throughout 
the Arab world by giving them a solid foundation in theological and biblical studies 
through which a firm grasp may be gained of the fundamental doctrines (beliefs) of the 
Christian faith and how to relate to life and culture in the Middle East. Students become 
equipped with skills to be able to serve as pastors, Bible teachers, or ministry leaders in 
local church or parachurch ministries in the Middle East. This program is academically 
rigorous enough to prepare students to undertake higher theological studies, should 
they sense the Lord leading them to do so. 
Educational Goals 
• To have a good understanding of oneself, including his/her spiritual gift(s), calling, 
personality characteristics that affect personal and ministry relationships, and 
preferred learning style. 
• To possess general knowledge of God's revelation in both Old and New Testaments, 
with a more detailed knowledge of several selected individual books of the Bible. 
• To have a firm grasp of the historical development of the fundamental doctrines of 
the Christian faith, along with the ability to express and defend them. 
• To produce a statement of one's personal theological beliefs and philosophy of 
ministry. 
• To possess good study and research skills for life-long learning, as well as an ability 
to use technology for research and presenting the results of it to others. 
Spiritual Goals 
• To model a true servant's heart for any position of ministry and leadership that one 
is given. 
• To possess high standards in personal and ministry ethics as demonstrated through 
a high level of personal integrity and godly relationships with others. 
• To evidence a commitment to living out the lordship of Christ in a culture that is 
dominated by non-Christian values--no matter what the cost. 
• Ability to develop and maintain a plan for continued personal growth. 
• Maintain a high Christian work ethic in whatever job or ministry one undertakes. 
Ministry Goals 
• Ability to think critically under the authority of God's Word. 
• Skilled at applying principles of hermeneutics to accurately understand and apply 
God's Word in contemporary society. 
• Can deliver effective expository messages or lessons that are true to the text and 
relevant for contemporary Christian living for various age groups. 
• Is competent in sharing one's faith with others. 
• Can develop, plan for, and lead various ministries in the church or in parachurch 
organizations. 
• Can use God's Word to disciple others and help those who are hurting (emotionally, 
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physically, or spiritually). 
• Gains valuable real-life ministry experience through Field Ministry experiences that 
are selected to compliment his/her spiritual gifts and calling. 

B.1 - HOLISTIC INTEGRATION 

INSTITUTIONS FORM THEIR STUDENTS WITHIN A HOLISTIC APPROACH TO THEOLOGICAL EDUCATION, CAREFULLY 
INTEGRATING SPIRITUAL FORMATION, CHARACTER EDUCATION, ACADEMIC ACHIEVEMENT AND PRACTICAL TRAINING 

 

Guidelines examined B.1.1 Holistic Integration; B.1.2 Spiritual Formation; B.1.3 
Character Education; B.1.4 Academic Achievement; B.1.5 Practical 
training; B.1.6 Mentoring. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

Stated curriculum in the JETS Catalog 2021-2022 and SER section 
D B.1 (p24-25). Student satisfaction responses in student meeting. 
Meetings with staff organising programmes. 

Analysis There is a healthy Christian community that is modelled. Spiritual 
activities are organised. 

Chapel is often formulated as a critical component of building 
community, spiritual formation in students and seminary 
community. Attendance is required.  

Teaching and learning aim at integration between academic 
instruction, ministerial training, spiritual formation, character 
education and theological reflection as fitting to the discipline of 
theology. 

JETS is Focused on outcomes as well as academically effective in 
context. There are a  variety of appropriate learning activities 
and  Balanced curriculum overall, however, more emphasis is 
needed on formal practical training. 

A developed programme with an educational descriptor and 
components for all the different elements. Some form of informal 
ministry mentoring is included. Practical training has led to the 
the desire to widen the ecclesial constituency of JETS  

Written evaluations are not usually carried out for mentoring 
programmes whilst written evaluations  are  carried out for 
practical  ministry experience programmes. 
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Commendations, 
recommendations, 
requirements 

Commendation; 

• Holistic integration is strong and well developed. Further, 
it is biblically based for all programmes (Practical training, 
mentoring/counselling, character and spiritual formation). 
Students are given adequate opportunities to be involved 
in a variety of church ministries. 

Recommendation: 

• In order to help monitoring and developing the spiritual 
formation programmes beyond the immediate forms,  the 
VET Team recommends an adoption of a more formalised 
mentoring  programme for male and female students 

 

Panel conclusion Substantial compliance.  

 

B.2 - CURRICULUM DEVELOPMENT 

INSTITUTIONS DESIGN AND IMPLEMENT APPROVED, OUTCOME-BASED PROGRAMMES THAT ARE FIT FOR 

PURPOSE IN CONTEXT 

Guidelines examined B.2.1 Design and approval processes; B.2.2 Outcomes and fitness 
for purpose; B.2.3 Curricula, Module descriptors and learning 
activities; B.2.4 Graduate profiles; B.2.5 Content, level, feasibility 
and progression; B.2.6 Credit allocation and duration; B.2.7 
Content; B.2.8 Monitoring processes. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER section D B.2. (p25-26) ancillary course documents; Moodle. 
Discussion with faculty and leaders. 

Analysis 
The curriculum is sensitive to the Arab context students and 
faculty operate in. However, more openness to other Evangelical 
contexts in the Arab world is recommended and for students to 
be exposed to different ecclesial contexts. 

A revision for the different components of the curriculum and an 
update for certain curricular components is needed in some 
respects. 

The module descriptors (syllabi) sampled articulate 
primarily  learning objectives, although some do use learning 
outcomes. Most syllabi include credit count, but not calculation 
of learning activity hours, although one new (2021) syllabus did. 
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Graduate profile is clearly laid out in the SER. More distinctions 
may be needed for the different requirements of the 
different  MA programmes. 

The descriptions of the certificate, diploma and bachelor levels 
do show a progression not only in quantity but also in quality and 
in promoting skills of academic analysis and reflection. Such 
progression is sometimes seen also in course descriptions but 
could be worked out more coherently.  

Of the  syllabi we sampled, some included  a credit count while 
some did not. Most showed no evidence of a calculation of 
learning activity hours. 

JETS has completed important work towards providing 
documentation of the conversion of ‘credit hours’ to the ECTE 
(Bologna) standards for credit counting. Also, it appears that 
there has been a careful calculation of learning hours for each 
programme.  

In the new SER, however, the new conversion uses a range  (1cr 
JETS = 1.5-1.8 ECTS), which risks calculating some JETS 
programmes as insufficient in duration at one end of the range. In 
the new SER, learning activities appear to be counted as requiring 
“at least” 45  learning hours per 1 JETS credit, which also implies 
that the learning hours required of students could also be more 
than 45hrs / 1 JETS credit.  

One example from another ECTE school that uses both the US and 
ECTS credit counting systems is to use 27 hrs of learning activity 
as their calculation of ECTS credit, and a fixed ratio of 1 cr  = 1 ⅔ 
ECTS cr. (1 : 1.67). This produces the following duration for the 
B.Th programme: 

BTH = 213 cr ECTS (practice) 

The problem with this is that the BTH is between the 3yr and 4yr 
Bologna standard (either 180 or 240). 

No  evidence of specific monitoring processes in place in relation 
to curriculum, see also B.3.5. 

Commendations, 
recommendations, 
requirements 

Recommendations:  

• That the school looks into adopting a standardized ratio 
with reference to the actual counting of learning hours 
taken by course  

• That module assessments take place at regular occasions 
involving feedback from lecturers and students and 
modifications acted upon. 
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Panel conclusion Substantial compliance 

B.3 - LEARNING, TEACHING AND ASSESSMENT 

INSTITUTIONS IMPLEMENT GOOD EDUCATIONAL PRACTICE IN AREAS OF LEARNING, TEACHING AND 

ASSESSMENT 

Guidelines examined B.3.1 Educational philosophy and adult pedagogy; B.3.2 Student 
centred learning and teaching and assessment; B.3.3 Module 
design and delivery; B.3.4 Variety; B.3.5 Delivery feedback; B.3.6 
Assessment. 

Previous 
requirements or 
recommendations 

2014; The team recommend that the faculty continue their 
discussion in relation to diversity of approaches to the delivery of teaching 
and learning and in particular encourage more use of student centred 
learning activities; such as group work, seminars, presentations, projects. 

Evidence of 
Compliance; 

SER section D B.3 (p27028), ancillary course documents, JETS 
Catalog 2021-2-22. Attendance in classes by team members, 
examination of marked work submitted by students.   

Analysis The integration of practical life, ministry experience, spirituality 
and academic studies is emphasised in the philosophy of 
education and the curricular implementation. A holistic and 
integrative philosophy of education is well stated in the SER and 
supporting documents. 

However, more reflection and work needs to be done in relation 
to the development of DE/OE in terms of design, delivery and 
student assignments.   

Learning outcomes are stated in the syllabi  comprising cognitive, 
affective and behavioural dimensions. Teaching and learning, 
classroom organisation and pedagogical practices in the school 
occur in line with principles of adult teaching. However, more 
student-centered learning activities could be integrated into the 
courses, especially in courses with a clear DE/OE dimension.   

JETS is commended for the good work of rapidly moving to online 
delivery mode in the midst of COVID pandemic. Moving out of the 
pandemic, a development plan is needed for the further use of 
DE/OE according to the ECTE standards for these. 

The VET commend JETS for the excellent work done in the area of 
publishing and translation and recommend to integrate the 
material into the curriculum given the paucity of Arabic resources 
available. 

VET commends the faculty for the practices of in-class evaluation 
of teaching that demonstrate humility and willingness to be 
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evaluated. Forms for student feedback do exist and are 
sometimes added to the course description. However, the VET 
has not been able to see how this feedback is followed up, for 
example by the teacher, the Academic Dean or the academic 
committee. However, the annual faculty retreat seems to be an 
effective means of general feedback rather than module by 
module feedback.  

Assessment policy is clearly understood by students for learning 
activities. Assessment is in general appropriate to the level of 
study, but VET would like to underline the importance that 
assessment is fair in relation to the performance of the student. 

Commendations, 
recommendations, 
requirements 

Commendations;  

• A holistic and integrative philosophy of education is well 
stated in the SER and supporting documents.  

• The VET commend JETS for the excellent work done in the 
area of publishing and translation.  

• JETS is to be commended for the good work of rapidly 
moving to online delivery mode in the midst of COVID 
pandemic.  

• JETS is to be commended for incorporating online 
students situated learning contexts by collecting feedback 
on their ministry practice from their local faith 
communities (in the Ministry Placement programme). 

Recommendation:  

• That the academic committee consider ways of integrating 
more student-centered learning activities into the course 
syllabi and is applied equally to all the six programmes. 

DE/OE Recommendation:  

• That JETS further develop the present online programme 
plan based on analysis of the contexts of their online 
students, and select OE delivery methods based on 
student contexts as well as course/programme learning 
outcomes. This might involve selecting asynchronous and 
semi-calendarized module design that moves away from 
reliance on synchronous lectures.  

Recommendation:  

• That JETS further develop a programme plan for the 
Church-based extension programme.  

Panel conclusion Substantial compliance 
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B.4 - STUDENT ADMISSION, PROGRESSION, RECOGNITION AND CERTIFICATION 

INSTITUTIONS FORMULATE AND IMPLEMENT SUITABLE POLICIES FOR THE STUDENT “LIFE CYCLE” THAT 

INCLUDES ADMISSION, PROGRESSION, RECOGNITION AND CERTIFICATION. 

Guidelines examined B.4.1 Admission; B.4.2 Progression; B.4.3 Recognition; B.4.4 
Graduation and certification. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER Section D, B.4 (p28-29), JETS Catalog 2021-2-22, student 
records, student meeting. Discussion with registrar’s office. 

Analysis Admission is properly conducted for campus students.. Adequate 
record-keeping procedures and adequate administration and 
secretarial provisions. 

DE/OE No distinct additional admissions criteria for online 
students were noted by the VET. 

JETS has developed a commendable and well-organised 
progression system from admission to graduation. 

Graduation requirements are clear and binding and graduates are 
given  transcripts. However formal Diploma Supplements are not 
issued. 

Commendations, 
recommendations, 
requirements 

Requirement:  

• That the registrar office implements the use of  Diploma 
Supplements for all students at all levels  

Recommendations:  

• That the inclusion of connectivity and access specifications 
be explored prior to admission of online students. 

• That the school explore formalization of PPD (Prior 
Professional Development) policy and admission from 
other teaching and learning situations. 

• That the school adopts a more formalised structure of 
keeping in touch with the alumni, enabling them to 
develop their own network of mutual support.  

Panel conclusion Partial compliance 
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B.5 - QUALIFICATION NOMENCLATURE AND CREDITS 

INSTITUTIONS FOLLOW INTERNATIONALLY RECOGNISED QUALIFICATION NOMENCLATURE AND CREDIT-

COUNTING SYSTEMS 

Guidelines examined B.5.1 Qualification nomenclature; B.5.2 Credits; 

Previous 
requirements or 
recommendations 

From thr 2014 visit; 
The team recognise that JETS are actively engaged in the process of 
distinguishing between the vocational and academic dimensions of their 
programmes. There is clear evidence of this evaluation process beginning at 
master’s level between the function and purpose of the M.Div and the Th.M. 
The team therefore recommend that this evaluation process continue and 
develop to include all their undergraduate programmes as well. 

Evidence of 
Compliance; 

Title of Award levels are stated in the JETS Catalog 2021-2-22.  

Analysis The nomenclature is satisfactory for the BTH. 

Commendations, 
recommendations, 
requirements 

None 

Panel conclusion Full compliance 
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Master of Arts in Biblical Studies - M.A.B.S. 
 
This programme is described in the catalog as follows; 

 
This two-year program is open to applicants who meet the requirements outlined under 
the Eligibility for Acceptance section. 
Purpose 
The purpose of this program is to provide graduate-level Biblical and theological 
education for Christian men and women who desire to be equipped for various kinds of 
lay and vocational Christian ministry within a church or parachurch organization. Those 
who desire full preparation for vocational ministry should apply to either the M.Div. or 
Th.M. Program. 
Educational Goals 
• Demonstrate good study skills, along with the ability to use technology in 
conducting, writing, and presenting research effectively. 
• Possess a general knowledge of the Bible, including a more detailed knowledge of 
select books of the Bible. 
• Ability to understand and articulate their theological views of the fundamental 
doctrines of the faith, as well as use them to confront unbiblical cultural beliefs and 
practices in an Arab world context. 
• Demonstrate an understanding of the role of the church in contemporary society 
of the Arab world. 
• Awareness of the historical development of the church's beliefs and practices in 
the Middle East. 
Spiritual Goals 
• Discover how God has designed, gifted, and called him to serve effectively. 
• Demonstrate a commitment to the authority of Scripture and living life under the 
lordship of Christ. 
• Reflect attitudes and behaviour that demonstrate the fruit of the Spirit. 
• Ability to understand and practice spiritual disciplines of the faith, along with the 
capacity to plan for continued spiritual growth. 
Ministry Goals 
• Demonstrate an increasing love for and commitment to being involved in 
strengthening the ministry of the local church. 
• Able to perform effectively in Bible teaching or lay leadership positions in a local 
church or parachurch organization. 
• Proficiency in sharing one's faith and in answering questions, doubts, and 
accusations against it from the surrounding non-believers. 
• Gain actual ministry experience that was specifically selected to confirm and 
compliment his understanding of his spiritual gifts, personality and calling. 
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B.1 - HOLISTIC INTEGRATION 

INSTITUTIONS FORM THEIR STUDENTS WITHIN A HOLISTIC APPROACH TO THEOLOGICAL EDUCATION, CAREFULLY 
INTEGRATING SPIRITUAL FORMATION, CHARACTER EDUCATION, ACADEMIC ACHIEVEMENT AND PRACTICAL TRAINING 

 

Guidelines examined B.1.1 Holistic Integration; B.1.2 Spiritual Formation; B.1.3 
Character Education; B.1.4 Academic Achievement; B.1.5 Practical 
training; B.1.6 Mentoring. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

Stated curriculum in the JETS Catalog 2021-2022 and SER section 
D B.1 (p24-25). Student satisfaction responses in student meeting. 
Meetings with staff organising programmes. 

Analysis There is a healthy Christian community that is modelled. Spiritual 
activities are organised. 

Chapel is often formulated as a critical component of building 
community, spiritual formation in students and seminary 
community. Attendance is required.  

Teaching and learning aim at integration between academic 
instruction, ministerial training, spiritual formation, character 
education and theological reflection as fitting to the discipline of 
theology. 

JETS is Focused on outcomes as well as academically effective in 
context. There are a  variety of appropriate learning activities 
and  Balanced curriculum overall, however, more emphasis is 
needed on formal practical training. 

A developed programme with an educational descriptor and 
components for all the different elements. Some form of informal 
ministry mentoring is included. Practical training has led to the 
the desire to widen the ecclesial constituency of JETS  

Written evaluations are not usually carried out for mentoring 
programmes whilst written evaluations  are  carried out for 
practical  ministry experience programmes. 

 

Commendations, 
recommendations, 
requirements 

Commendation; 

• Holistic integration is strong and well developed. Further, 
it is biblically based for all programmes (Practical training, 
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mentoring/counselling, character and spiritual formation). 
Students are given adequate opportunities to be involved 
in a variety of church ministries. 

Recommendation: 

• In order to help monitoring and developing the spiritual 
formation programmes beyond the immediate forms,  the 
VET Team recommends an adoption of a more formalised 
mentoring  programme for male and female students 

 

Panel conclusion Substantial compliance.  

 

B.2 - CURRICULUM DEVELOPMENT 

INSTITUTIONS DESIGN AND IMPLEMENT APPROVED, OUTCOME-BASED PROGRAMMES THAT ARE FIT FOR 

PURPOSE IN CONTEXT 

Guidelines examined B.2.1 Design and approval processes; B.2.2 Outcomes and fitness 
for purpose; B.2.3 Curricula, Module descriptors and learning 
activities; B.2.4 Graduate profiles; B.2.5 Content, level, feasibility 
and progression; B.2.6 Credit allocation and duration; B.2.7 
Content; B.2.8 Monitoring processes. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER section D B.2. (p25-26) ancillary course documents; Moodle. 
Discussion with faculty and leaders. 

Analysis The curriculum is sensitive to the Arab context students and 
faculty operate in. However, more openness to other Evangelical 
contexts in the Arab world is recommended and for students to 
be exposed to different ecclesial contexts. 

A revision for the different components of the curriculum and an 
update for certain curricular components is needed in some 
respects. 

The module descriptors (syllabi) sampled articulate 
primarily  learning objectives, although some do use learning 
outcomes. Most syllabi include credit count, but not calculation 
of learning activity hours. 

Graduate profile is clearly laid out in the SER. More distinctions 
may be needed for the different requirements of the 
different  MA programmes. 
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The descriptions of the certificate, diploma, bachelor and master 
levels do show a progression not only in quantity but also in 
quality and in promoting skills of academic analysis and 
reflection. Such progression is sometimes seen also in course 
descriptions but could be worked out more coherently.  

Of the  syllabi we sampled, some included  a credit count while 
some did not. Most showed no evidence of a calculation of 
learning activity hours, although one new (2021) syllabus did.  

However, regarding the Masters level, the MABS programme, 
skills of academic critical analysis and reflection must be 
progressively developed in appropriate assignments along the 
programme towards a final research paper with a quality 
requirement that corresponds to the ECTE Master standards. See 
http://ecte.eu/wp-content/uploads/2021/05/Standards-and-
Guidelines.pdf p47 Learning outcomes. 

JETS has completed important work towards providing 
documentation of the conversion of ‘credit hours’ to the ECTE 
(Bologna) standards for credit counting. Also, it appears that 
there has been a careful calculation of learning hours for each 
programme.  

In the new SER, however, the new conversion uses a range  (1cr 
JETS = 1.5-1.8 ECTS), which risks calculating some JETS 
programmes as insufficient in duration at one end of the range. In 
the new SER, learning activities appear to be counted as requiring 
“at least” 45  learning hours per 1 JETS credit, which also implies 
that the learning hours required of students could also be more 
than 45hrs / 1 JETS credit.  

One example from another ECTE school that uses both the US and 
ECTS credit counting systems is to use 27 hrs of learning activity 
as their calculation of ECTS credit, and a fixed ratio of 1 cr  = 1 ⅔ 
ECTS cr. (1 : 1.67). This produces the following duration for the 
MABS programme: 

MABS = 113 cr ECTS (practice) 

Under this system, the MABS appears to be under duration.  

No  evidence of specific monitoring processes in place in relation 
to curriculum, see also B.3.5. 

Commendations, 
recommendations, 
requirements 

Requirement:  

• That the research component in the MABS be 
strengthened following a clear progression in the 
assignments. 

http://ecte.eu/wp-content/uploads/2021/05/Standards-and-Guidelines.pdf%20p47
http://ecte.eu/wp-content/uploads/2021/05/Standards-and-Guidelines.pdf%20p47
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Recommendations:  

• That the school looks into adopting a standardized ratio 
with reference to the actual counting of learning hours 
taken by course  

• That module assessments take place at regular occasions 
involving feedback from lecturers and students and 
modifications acted upon. 

Panel conclusion Partial compliance 

B.3 - LEARNING, TEACHING AND ASSESSMENT 

INSTITUTIONS IMPLEMENT GOOD EDUCATIONAL PRACTICE IN AREAS OF LEARNING, TEACHING AND 

ASSESSMENT 

Guidelines examined B.3.1 Educational philosophy and adult pedagogy; B.3.2 Student 
centred learning and teaching and assessment; B.3.3 Module 
design and delivery; B.3.4 Variety; B.3.5 Delivery feedback; B.3.6 
Assessment. 

Previous 
requirements or 
recommendations 

2014; The team recommend that the faculty continue their 
discussion in relation to diversity of approaches to the delivery of teaching 
and learning and in particular encourage more use of student centred 
learning activities; such as group work, seminars, presentations, projects. 

Evidence of 
Compliance; 

SER section D B.3 (p27028), ancillary course documents, JETS 
Catalog 2021-2-22. Attendance in classes by team members, 
examination of marked work submitted by students.   

Analysis The integration of practical life, ministry experience, spirituality 
and academic studies is emphasised in the philosophy of 
education and the curricular implementation. A holistic and 
integrative philosophy of education is well stated in the SER and 
supporting documents. 

However, more reflection and work needs to be done in relation 
to the development of DE/OE in terms of design, delivery and 
student assignments.   

Learning outcomes are stated in the syllabi  comprising cognitive, 
affective and behavioural dimensions. Teaching and learning, 
classroom organisation and pedagogical practices in the school 
occur in line with principles of adult teaching. However, more 
student-centered learning activities could be integrated into the 
courses, especially in courses with a clear DE/OE dimension.   

JETS is commended for the good work of rapidly moving to online 
delivery mode in the midst of COVID pandemic. Moving out of the 



54 
 

pandemic, a development plan is needed for the further use of 
DE/OE according to the ECTE standards for these. 

The VET commend JETS for the excellent work done in the area of 
publishing and translation and recommend to integrate the 
material into the curriculum given the paucity of Arabic resources 
available. 

VET commends the faculty for the practices of in-class evaluation 
of teaching that demonstrate humility and willingness to be 
evaluated. Forms for student feedback do exist and are 
sometimes added to the course description. However, the VET 
has not been able to see how this feedback is followed up, for 
example by the teacher, the Academic Dean or the academic 
committee. However, the annual faculty retreat seems to be an 
effective means of general feedback rather than module by 
module feedback.  

Assessment policy is clearly understood by students for learning 
activities. Assessment is in general appropriate to the level of 
study, but VET would like to underline the importance that 
assessment is fair in relation to the performance of the student. 

Commendations, 
recommendations, 
requirements 

Commendations;  

• A holistic and integrative philosophy of education is well 
stated in the SER and supporting documents.  

• The VET commend JETS for the excellent work done in the 
area of publishing and translation.  

• JETS is to be commended for the good work of rapidly 
moving to online delivery mode in the midst of COVID 
pandemic.  

• JETS is to be commended for incorporating online 
students situated learning contexts by collecting feedback 
on their ministry practice from their local faith 
communities (in the Ministry Placement programme). 

Recommendation:  

• That the academic committee consider ways of integrating 
more student-centered learning activities into the course 
syllab. 

DE/OE Recommendation:  

• That JETS further develop the present online programme 
plan based on analysis of the contexts of their online 
students, and select OE delivery methods based on 
student contexts as well as course/programme learning 
outcomes. This might involve selecting asynchronous and 
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semi-calendarized module design that moves away from 
reliance on synchronous lectures. Such a plan should 
include explicit compliance with ECTE DE/OE standards. 

Recommendation:  

• That JETS further develop a programme plan for the 
Church-based extension programme.  

Panel conclusion Substantial compliance 

B.4 - STUDENT ADMISSION, PROGRESSION, RECOGNITION AND CERTIFICATION 

INSTITUTIONS FORMULATE AND IMPLEMENT SUITABLE POLICIES FOR THE STUDENT “LIFE CYCLE” THAT 

INCLUDES ADMISSION, PROGRESSION, RECOGNITION AND CERTIFICATION. 

Guidelines examined B.4.1 Admission; B.4.2 Progression; B.4.3 Recognition; B.4.4 
Graduation and certification. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER Section D, B.4 (p28-29), JETS Catalog 2021-2-22, student 
records, student meeting. Discussion with registrar’s office. 

Analysis Admission is properly conducted for campus students.. Adequate 
record-keeping procedures and adequate administration and 
secretarial provisions. 

DE/OE No distinct additional admissions criteria for online 
students were noted by the VET. 

JETS has developed a commendable and well-organised 
progression system from admission to graduation. 

Graduation requirements are clear and binding and graduates are 
given  transcripts. However formal Diploma Supplements are not 
issued. 

Commendations, 
recommendations, 
requirements 

Requirement: 

• That the registrar office implements the use of  Diploma 
Supplements for all students at all levels  

Recommendations:  

• That the inclusion of connectivity and access specifications 
be explored prior to admission of online students. 
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• That the school explore formalization of PPD (Prior 
Professional Development) policy and admission from 
other teaching and learning situations. 

• That the school adopts a more formalised structure of 
keeping in touch with the alumni, enabling them to 
develop their own network of mutual support.  

Panel conclusion Partial compliance 

B.5 - QUALIFICATION NOMENCLATURE AND CREDITS 

INSTITUTIONS FOLLOW INTERNATIONALLY RECOGNISED QUALIFICATION NOMENCLATURE AND CREDIT-

COUNTING SYSTEMS 

Guidelines examined B.5.1 Qualification nomenclature; B.5.2 Credits; 

Previous 
requirements or 
recommendations 

From thr 2014 visit; 
The team recognise that JETS are actively engaged in the process of 
distinguishing between the vocational and academic dimensions of their 
programmes. There is clear evidence of this evaluation process beginning at 
master’s level between the function and purpose of the M.Div and the Th.M. 
The team therefore recommend that this evaluation process continue and 
develop to include all their undergraduate programmes as well. 

Evidence of 
Compliance; 

Title of Award levels are stated in the JETS Catalog 2021-2-22.  

Analysis 
The nomenclature is satisfactory for theMABS.  

Commendations, 
recommendations, 
requirements 

None 

Panel conclusion Full compliance 
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Master of Divinity - M.Div. 
 
This programme is described in the catalog as follows; 

 
This three-year program is open to applicants who meet the requirements outlined 
under 
the Eligibility for Acceptance section. 
Purpose 
The purpose of this program is to equip servant-leaders who can effectively minister 
throughout the Arab world in vocational Christian ministry, whether in the church or 
parachurch organization. Graduates are equipped to serve long-term as pastors, elders, 
Bible teachers, missionaries, and leaders for Christian organizations in the Middle East. 
All M. Div students are required to have adequately met TOEFL exam requirements in 
order to qualify for entry into this program. 
Educational Goals 
• Develop important critical thinking, study, and research skills. 
• Verbalize an understanding of the historical development and content of both Old 
and New Testaments, as well as an in-depth understanding of select books in both 
Testaments. 
• Articulate fundamental doctrines of the faith with clarity and depth, as well as be able 
to relate them to everyday decisions and problems faced in contemporary life in 
Middle Eastern culture. 
• Understand the role and responsibilities of a pastor serving within the context of the 
Arab world. 
• Possess a personal philosophy of leadership and ministry in the church or Christian 
parachurch organization. 
Spiritual Goals 
• Discover how God has designed, gifted, and called him to serve.otal 64 Credit Hours 
• Have a servant's heart for any position of ministry or leadership that they may find 
themselves. 
• Model a life of integrity in the home, church, and community that is consistent with 
Biblical ethics. 
• Develop a burden and lifestyle for sharing one's faith and for discipling others. 
• Maturity in spiritual disciplines of the Christian life. 
Ministry Goals 
• Demonstrate exegetical skills in studying the original Greek and/or Hebrew texts of 
the Bible (including the use of Bible study software). 
• Possess skills for researching challenging issues being faced by the church in the 
Arab world and implementing visible solutions. 
• Be able to plan for continued personal and ministry growth. 
• Effective in developing and presenting expository messages that accurately reflect 
the author's intended meaning yet focuses on life application for today's listener. 
• Gains actual pastoral ministry experience through a semester-long field ministry 
program specifically chosen to fit the student's spiritual gifts, personality, and calling 
for ministry 
• Ability to use technology in ministry. 
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B.1 - HOLISTIC INTEGRATION 

INSTITUTIONS FORM THEIR STUDENTS WITHIN A HOLISTIC APPROACH TO THEOLOGICAL EDUCATION, CAREFULLY 
INTEGRATING SPIRITUAL FORMATION, CHARACTER EDUCATION, ACADEMIC ACHIEVEMENT AND PRACTICAL TRAINING 

 

Guidelines examined B.1.1 Holistic Integration; B.1.2 Spiritual Formation; B.1.3 
Character Education; B.1.4 Academic Achievement; B.1.5 Practical 
training; B.1.6 Mentoring. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

Stated curriculum in the JETS Catalog 2021-2022 and SER section 
D B.1 (p24-25). Student satisfaction responses in student meeting. 
Meetings with staff organising programmes. 

Analysis There is a healthy Christian community that is modelled. Spiritual 
activities are organised. 

Chapel is often formulated as a critical component of building 
community, spiritual formation in students and seminary 
community. Attendance is required.  

Teaching and learning aim at integration between academic 
instruction, ministerial training, spiritual formation, character 
education and theological reflection as fitting to the discipline of 
theology. 

JETS is Focused on outcomes as well as academically effective in 
context. There are a  variety of appropriate learning activities 
and  Balanced curriculum overall, however, more emphasis is 
needed on formal practical training. 

A developed programme with an educational descriptor and 
components for all the different elements. Some form of informal 
ministry mentoring is included. Practical training has led to the 
the desire to widen the ecclesial constituency of JETS  

Written evaluations are not usually carried out for mentoring 
programmes whilst written evaluations  are  carried out for 
practical  ministry experience programmes. 

 

Commendations, 
recommendations, 
requirements 

Commendation; 

• Holistic integration is strong and well developed. Further, 
it is biblically based for all programmes (Practical training, 
mentoring/counselling, character and spiritual formation). 
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Students are given adequate opportunities to be involved 
in a variety of church ministries. 

Recommendation: 

• In order to help monitoring and developing the spiritual 
formation programmes beyond the immediate forms,  the 
VET Team recommends an adoption of a more formalised 
mentoring  programme for male and female students 

 

Panel conclusion Substantial compliance.  

 

B.2 - CURRICULUM DEVELOPMENT 

INSTITUTIONS DESIGN AND IMPLEMENT APPROVED, OUTCOME-BASED PROGRAMMES THAT ARE FIT FOR 

PURPOSE IN CONTEXT 

Guidelines examined B.2.1 Design and approval processes; B.2.2 Outcomes and fitness 
for purpose; B.2.3 Curricula, Module descriptors and learning 
activities; B.2.4 Graduate profiles; B.2.5 Content, level, feasibility 
and progression; B.2.6 Credit allocation and duration; B.2.7 
Content; B.2.8 Monitoring processes. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER section D B.2. (p25-26) ancillary course documents; Moodle. 
Discussion with faculty and leaders. 

Analysis The curriculum is sensitive to the Arab context students and 
faculty operate in. However, more openness to other Evangelical 
contexts in the Arab world is recommended and for students to 
be exposed to different ecclesial contexts. 

A revision for the different components of the curriculum and an 
update for certain curricular components is needed in some 
respects. 

The module descriptors (syllabi) sampled articulate 
primarily  learning objectives, although some do use learning 
outcomes. Most syllabi include credit count, but not calculation 
of learning activity hours. 

GA- Graduate profile is clearly laid out in the SER. More 
distinctions may be needed for the different requirements of the 
different  MA programmes. 
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The descriptions of the certificate, diploma, bachelor and master 
levels do show a progression not only in quantity but also in 
quality and in promoting skills of academic analysis and 
reflection. Such progression is sometimes seen also in course 
descriptions but could be worked out more coherently.  

However, regarding the Masters level, the Mdiv programme, 
skills of academic critical analysis and reflection must be 
progressively developed in appropriate assignments along the 
programme towards a final research paper with a quality 
requirement that corresponds to the ECTE Master standards. See 
http://ecte.eu/wp-content/uploads/2021/05/Standards-and-
Guidelines.pdf p47 Learning outcomes. 

Of the  syllabi we sampled, some included  a credit count while 
some did not. Most showed no evidence of a calculation of 
learning activity hours, although one new (2021) syllabus did.  

JETS has completed important work towards providing 
documentation of the conversion of ‘credit hours’ to the ECTE 
(Bologna) standards for credit counting. Also, it appears that 
there has been a careful calculation of learning hours for each 
programme.  

In the new SER, however, the new conversion uses a range  (1cr 
JETS = 1.5-1.8 ECTS), which risks calculating some JETS 
programmes as insufficient in duration at one end of the range. In 
the new SER, learning activities appear to be counted as requiring 
“at least” 45  learning hours per 1 JETS credit, which also implies 
that the learning hours required of students could also be more 
than 45hrs / 1 JETS credit.  

One example from another ECTE school that uses both the US and 
ECTS credit counting systems is to use 27 hrs of learning activity 
as their calculation of ECTS credit, and a fixed ratio of 1 cr  = 1 ⅔ 
ECTS cr. (1 : 1.67). This produces the following duration for the 
M.Div programmes. 

MDIV = 166 cr ECTS  (practice) 

In this scheme, the M.Div appears to be under duration.  

No  evidence of specific monitoring processes in place in relation 
to curriculum, see also B.3.5. 

Commendations, 
recommendations, 
requirements 

Requirement:  

• That the research component in the MDIV be 
strengthened following a clear progression in the 
assignments. 

http://ecte.eu/wp-content/uploads/2021/05/Standards-and-Guidelines.pdf%20p47
http://ecte.eu/wp-content/uploads/2021/05/Standards-and-Guidelines.pdf%20p47
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Recommendations:  

• That the school looks into adopting a standardized ratio 
with reference to the actual counting of learning hours 
taken by course  

• That module assessments take place at regular occasions 
involving feedback from lecturers and students and 
modifications acted upon. 

Panel conclusion Partial compliance 

B.3 - LEARNING, TEACHING AND ASSESSMENT 

INSTITUTIONS IMPLEMENT GOOD EDUCATIONAL PRACTICE IN AREAS OF LEARNING, TEACHING AND 

ASSESSMENT 

Guidelines examined B.3.1 Educational philosophy and adult pedagogy; B.3.2 Student 
centred learning and teaching and assessment; B.3.3 Module 
design and delivery; B.3.4 Variety; B.3.5 Delivery feedback; B.3.6 
Assessment. 

Previous 
requirements or 
recommendations 

2014; The team recommend that the faculty continue their 
discussion in relation to diversity of approaches to the delivery of teaching 
and learning and in particular encourage more use of student centred 
learning activities; such as group work, seminars, presentations, projects. 

Evidence of 
Compliance; 

SER section D B.3 (p27028), ancillary course documents, JETS 
Catalog 2021-2-22. Attendance in classes by team members, 
examination of marked work submitted by students.   

Analysis The integration of practical life, ministry experience, spirituality 
and academic studies is emphasised in the philosophy of 
education and the curricular implementation. A holistic and 
integrative philosophy of education is well stated in the SER and 
supporting documents. 

However, more reflection and work needs to be done in relation 
to the development of DE/OE in terms of design, delivery and 
student assignments.   

Learning outcomes are stated in the syllabi  comprising cognitive, 
affective and behavioural dimensions. Teaching and learning, 
classroom organisation and pedagogical practices in the school 
occur in line with principles of adult teaching. However, more 
student-centered learning activities could be integrated into the 
courses, especially in courses with a clear DE/OE dimension.   

JETS is commended for the good work of rapidly moving to online 
delivery mode in the midst of COVID pandemic. Moving out of the 
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pandemic, a development plan is needed for the further use of 
DE/OE according to the ECTE standards for these. 

The VET commend JETS for the excellent work done in the area of 
publishing and translation and recommend to integrate the 
material into the curriculum given the paucity of Arabic resources 
available. 

VET commends the faculty for the practices of in-class evaluation 
of teaching that demonstrate humility and willingness to be 
evaluated. Forms for student feedback do exist and are 
sometimes added to the course description. However, the VET 
has not been able to see how this feedback is followed up, for 
example by the teacher, the Academic Dean or the academic 
committee. However, the annual faculty retreat seems to be an 
effective means of general feedback rather than module by 
module feedback.  

Assessment policy is clearly understood by students for learning 
activities. Assessment is in general appropriate to the level of 
study, but VET would like to underline the importance that 
assessment is fair in relation to the performance of the student. 

Commendations, 
recommendations, 
requirements 

Commendations;  

• A holistic and integrative philosophy of education is well 
stated in the SER and supporting documents.  

• The VET commend JETS for the excellent work done in the 
area of publishing and translation.  

• JETS is to be commended for the good work of rapidly 
moving to online delivery mode in the midst of COVID 
pandemic.  

• JETS is to be commended for incorporating online 
students situated learning contexts by collecting feedback 
on their ministry practice from their local faith 
communities (in the Ministry Placement programme). 

Recommendation:  

• That the academic committee consider ways of integrating 
more student-centered learning activities into the course 
syllabi and is applied equally to all the six programmes. 

DE/OE Recommendation: 

• That JETS further develop the present online programme 
plan based on analysis of the contexts of their online 
students, and select OE delivery methods based on 
student contexts as well as course/programme learning 
outcomes. This might involve selecting asynchronous and 
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semi-calendarized module design that moves away from 
reliance on synchronous lectures.  

Recommendation:  

• That JETS further develop a programme plan for the 
Church-based extension programme.  

Panel conclusion Substantial compliance 

B.4 - STUDENT ADMISSION, PROGRESSION, RECOGNITION AND CERTIFICATION 

INSTITUTIONS FORMULATE AND IMPLEMENT SUITABLE POLICIES FOR THE STUDENT “LIFE CYCLE” THAT 

INCLUDES ADMISSION, PROGRESSION, RECOGNITION AND CERTIFICATION. 

Guidelines examined B.4.1 Admission; B.4.2 Progression; B.4.3 Recognition; B.4.4 
Graduation and certification. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER Section D, B.4 (p28-29), JETS Catalog 2021-2-22, student 
records, student meeting. Discussion with registrar’s office. 

Analysis Admission is properly conducted for campus students.. Adequate 
record-keeping procedures and adequate administration and 
secretarial provisions. 

DE/OE No distinct additional admissions criteria for online 
students were noted by the VET. 

JETS has developed a commendable and well-organised 
progression system from admission to graduation. 

Graduation requirements are clear and binding and graduates are 
given  transcripts. However formal Diploma Supplements are not 
issued. 

Commendations, 
recommendations, 
requirements 

Requirement:  

• That the registrar office implements the use of  Diploma 
Supplements for all students at all levels  

Recommendations:  

• That the inclusion of connectivity and access specifications 
be explored prior to admission of online students. 
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• That the school explore formalization of PPD (Prior 
Professional Development) policy and admission from 
other teaching and learning situations. 

• That the school adopts a more formalised structure of 
keeping in touch with the alumni, enabling them to 
develop their own network of mutual support.  

Panel conclusion Partial compliance 

B.5 - QUALIFICATION NOMENCLATURE AND CREDITS 

INSTITUTIONS FOLLOW INTERNATIONALLY RECOGNISED QUALIFICATION NOMENCLATURE AND CREDIT-

COUNTING SYSTEMS 

Guidelines examined B.5.1 Qualification nomenclature; B.5.2 Credits; 

Previous 
requirements or 
recommendations 

From thr 2014 visit; 
The team recognise that JETS are actively engaged in the process of 
distinguishing between the vocational and academic dimensions of their 
programmes. There is clear evidence of this evaluation process beginning at 
master’s level between the function and purpose of the M.Div and the Th.M. 
The team therefore recommend that this evaluation process continue and 
develop to include all their undergraduate programmes as well. 

Evidence of 
Compliance; 

Title of Award levels are stated in the JETS Catalog 2021-2-22.  

Analysis 
The nomenclature is satisfactory for the MDiv. 

Commendations, 
recommendations, 
requirements 

None 

Panel conclusion Full compliance 
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Master of Theology - Th.M. 
 
This programme is described in the catalog as follows; 

 
This four-year program is open to applicants who meet the requirements outlined 
under 
the Eligibility for Acceptance section. 
Purpose 
This program is designed to equip students to gain an advanced knowledge in theology 
and Bible and to grow as competent expositors or scripture and theological thinkers. 
Graduates from this program can serve as pastors, teachers, and leaders in the church, 
seminary, or other Christian organization and will be academically prepared to pursue 
doctoral degrees. 
Educational Goals 
• Development of critical thinking, study, and research skills. 
• Possess a solid overview of the historical development of Biblical revelation, along 
with introductory issues of each book in the Bible. 
• Comprehension of fundamental doctrines and the ability to think theologically 
about contemporary issues within the context of the Arab world. 
• Firm grasp of Old and New Testament Biblical languages, as well as hermeneutical 
principles that will facilitate life-long learning of God's Truth. 
• To make an original contribution to the knowledge base of theological, Biblical, 
pastoral, or educational studies in the Arab world through a thesis. 
Spiritual Goals 
• Have a humble servant's heart that is evidenced in personal, academic, and ministry 
pursuits. 
• Is motivated by a personal sense of God's calling and looks for opportunities to use 
his gifts and knowledge in pointing others to the Savior. 
• Appreciates the role of the church in God's program for this age and has a 
commitment to be meaningfully involved in the local church. 
• Spiritually mature enough to disciple others through mentoring relationships. 
• Lives a balanced Christian life, with right priorities and relationships toward God, 
family, ministry, and a lost world. 
Ministry Goals 
• Demonstrates exegetical skills in the study of both Old and New Testament texts in 
the original languages, along with the ability to draw out principles and theological 
truth to guide the lives of Christians today. 
• Effectiveness in delivering expository sermons focused on life application. 
• Able to make and consistently follow a plan for continued personal growth. 
• Demonstrates character and ministry skills necessary for positions of academic and 
ministry leadership. 
• Proficiency in doing various types of research. 
• Gains real-life ministry experience over the four years of study that confirms his 
understanding of his spiritual gifts and calling for ministry.  
• Can use God's Word to counsel those who are hurting. 

 



66 
 

B.1 - HOLISTIC INTEGRATION 

INSTITUTIONS FORM THEIR STUDENTS WITHIN A HOLISTIC APPROACH TO THEOLOGICAL EDUCATION, CAREFULLY 
INTEGRATING SPIRITUAL FORMATION, CHARACTER EDUCATION, ACADEMIC ACHIEVEMENT AND PRACTICAL TRAINING 

 

Guidelines examined B.1.1 Holistic Integration; B.1.2 Spiritual Formation; B.1.3 
Character Education; B.1.4 Academic Achievement; B.1.5 Practical 
training; B.1.6 Mentoring. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

Stated curriculum in the JETS Catalog 2021-2022 and SER section 
D B.1 (p24-25). Student satisfaction responses in student meeting. 
Meetings with staff organising programmes. 

Analysis There is a healthy Christian community that is modelled. Spiritual 
activities are organised. 

Chapel is often formulated as a critical component of building 
community, spiritual formation in students and seminary 
community. Attendance is required.  

Teaching and learning aim at integration between academic 
instruction, ministerial training, spiritual formation, character 
education and theological reflection as fitting to the discipline of 
theology. 

JETS is Focused on outcomes as well as academically effective in 
context. There are a  variety of appropriate learning activities 
and  Balanced curriculum overall, however, more emphasis is 
needed on formal practical training. 

A developed programme with an educational descriptor and 
components for all the different elements. Some form of informal 
ministry mentoring is included. Practical training has led to the 
the desire to widen the ecclesial constituency of JETS  

Written evaluations are not usually carried out for mentoring 
programmes whilst written evaluations  are  carried out for 
practical  ministry experience programmes. 

 

Commendations, 
recommendations, 
requirements 

Commendation; 

• Holistic integration is strong and well developed. Further, 
it is biblically based for all programmes (Practical training, 
mentoring/counselling, character and spiritual formation). 
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Students are given adequate opportunities to be involved 
in a variety of church ministries. 

Recommendation: 

• In order to help monitoring and developing the spiritual 
formation programmes beyond the immediate forms,  the 
VET Team recommends an adoption of a more formalised 
mentoring  programme for male and female students 

 

Panel conclusion Substantial compliance.  

 

B.2 - CURRICULUM DEVELOPMENT 

INSTITUTIONS DESIGN AND IMPLEMENT APPROVED, OUTCOME-BASED PROGRAMMES THAT ARE FIT FOR 

PURPOSE IN CONTEXT 

Guidelines examined B.2.1 Design and approval processes; B.2.2 Outcomes and fitness 
for purpose; B.2.3 Curricula, Module descriptors and learning 
activities; B.2.4 Graduate profiles; B.2.5 Content, level, feasibility 
and progression; B.2.6 Credit allocation and duration; B.2.7 
Content; B.2.8 Monitoring processes. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER section D B.2. (p25-26) ancillary course documents; Moodle. 
Discussion with faculty and leaders. 

Analysis The curriculum is sensitive to the Arab context students and 
faculty operate in. However, more openness to other Evangelical 
contexts in the Arab world is recommended and for students to 
be exposed to different ecclesial contexts. 

A revision for the different components of the curriculum and an 
update for certain curricular components is needed in some 
respects. 

The module descriptors (syllabi) sampled articulate 
primarily  learning objectives, although some do use learning 
outcomes. Most syllabi include credit count, but not calculation 
of learning activity hours. 

GA- Graduate profile is clearly laid out in the SER. More 
distinctions may be needed for the different requirements of the 
different  MA programmes. 
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The descriptions of the certificate, diploma, bachelor and master 
levels do show a progression not only in quantity but also in 
quality and in promoting skills of academic analysis and 
reflection. Such progression is sometimes seen also in course 
descriptions but could be worked out more coherently.  

However, regarding the Masters level MA, MDiv, and ThM 
programmes, skills of academic critical analysis and reflection 
must be progressively developed in appropriate assignments 
along the programme towards a final research paper with a 
quality requirement that corresponds to the ECTE Master 
standards. See http://ecte.eu/wp-
content/uploads/2021/05/Standards-and-Guidelines.pdf   p47 
Learning Outcomes. The nature of a ThM-programme as 
preparing for research rather than being oriented to practice 
must be respected. 

Of the  syllabi we sampled, some included  a credit count while 
some did not. Most showed no evidence of a calculation of 
learning activity hours, although one new (2021) syllabus did.  

JETS has completed important work towards providing 
documentation of the conversion of ‘credit hours’ to the ECTE 
(Bologna) standards for credit counting. Also, it appears that 
there has been a careful calculation of learning hours for each 
programme.  

In the new SER, however, the new conversion uses a range  (1cr 
JETS = 1.5-1.8 ECTS), which risks calculating some JETS 
programmes as insufficient in duration at one end of the range. In 
the new SER, learning activities appear to be counted as requiring 
“at least” 45  learning hours per 1 JETS credit, which also implies 
that the learning hours required of students could also be more 
than 45hrs / 1 JETS credit.  

One example from another ECTE school that uses both the US and 
ECTS credit counting systems is to use 27 hrs of learning activity 
as their calculation of ECTS credit, and a fixed ratio of 1 cr  = 1 ⅔ 
ECTS cr. (1 : 1.67). This produces the following duration for the 
THM programme: 

THM = 220 cr ECTS   (practice + research) 

The THM appears to be significantly in excess to Bologna 
standards, due to being patterned on a specific THM programme 
and nomenclature in the US.  

No  evidence of specific monitoring processes in place in relation 
to curriculum, see also B.3.5. 

http://ecte.eu/wp-content/uploads/2021/05/Standards-and-Guidelines.pdf
http://ecte.eu/wp-content/uploads/2021/05/Standards-and-Guidelines.pdf
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Commendations, 
recommendations, 
requirements 

Requirement:  

• That the research component in the programme and 
especially in research paper in the final year of the ThM 
programme be strengthened to bring the programme 
into  conformity with the ECTE programme standards and 
the Dublin descriptors.   

Recommendations:  

• That the school looks into adopting a standardized ratio 
with reference to the actual counting of learning hours 
taken by course  

• That module assessments take place at regular occasions 
involving feedback from lecturers and students and 
modifications acted upon. 

Panel conclusion Partial compliance 

B.3 - LEARNING, TEACHING AND ASSESSMENT 

INSTITUTIONS IMPLEMENT GOOD EDUCATIONAL PRACTICE IN AREAS OF LEARNING, TEACHING AND 

ASSESSMENT 

Guidelines examined B.3.1 Educational philosophy and adult pedagogy; B.3.2 Student 
centred learning and teaching and assessment; B.3.3 Module 
design and delivery; B.3.4 Variety; B.3.5 Delivery feedback; B.3.6 
Assessment. 

Previous 
requirements or 
recommendations 

The team recommend that the faculty continue their 
discussion in relation to diversity of approaches to the delivery of teaching 
and learning and in particular encourage more use of student centred 
learning activities; such as group work, seminars, presentations, projects. 

Evidence of 
Compliance; 

SER section D B.3 (p27028), ancillary course documents, JETS 
Catalog 2021-2-22. Attendance in classes by team members, 
examination of marked work submitted by students.   

Analysis 
The integration of practical life, ministry experience, spirituality 
and academic studies is emphasised in the philosophy of 
education and the curricular implementation. A holistic and 
integrative philosophy of education is well stated in the SER and 
supporting documents. 

However, more reflection and work needs to be done in relation 
to the development of DE/OE in terms of design, delivery and 
student assignments.   
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Learning outcomes are stated in the syllabi  comprising cognitive, 
affective and behavioural dimensions. Teaching and learning, 
classroom organisation and pedagogical practices in the school 
occur in line with principles of adult teaching. However, more 
student-centered learning activities could be integrated into the 
courses, especially in courses with a clear DE/OE dimension.   

JETS is commended for the good work of rapidly moving to online 
delivery mode in the midst of COVID pandemic. Moving out of the 
pandemic, a development plan is needed for the further use of 
DE/OE according to the ECTE standards for these. 

The VET commend JETS for the excellent work done in the area of 
publishing and translation and recommend to integrate the 
material into the curriculum given the paucity of Arabic resources 
available. 

VET commends the faculty for the practices of in-class evaluation 
of teaching that demonstrate humility and willingness to be 
evaluated. Forms for student feedback do exist and are 
sometimes added to the course description. However, the VET 
has not been able to see how this feedback is followed up, for 
example by the teacher, the Academic Dean or the academic 
committee. However, the annual faculty retreat seems to be an 
effective means of general feedback rather than module by 
module feedback.  

Assessment policy is clearly understood by students for learning 
activities. Assessment is in general appropriate to the level of 
study, but VET would like to underline the importance that 
assessment is fair in relation to the performance of the student. 

Commendations, 
recommendations, 
requirements 

Commendations;  

• A holistic and integrative philosophy of education is well 
stated in the SER and supporting documents.  

• The VET commend JETS for the excellent work done in the 
area of publishing and translation.  

• JETS is to be commended for the good work of rapidly 
moving to online delivery mode in the midst of COVID 
pandemic.  

• JETS is to be commended for incorporating online 
students situated learning contexts by collecting feedback 
on their ministry practice from their local faith 
communities (in the Ministry Placement programme). 

Recommendation:  
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• That the academic committee consider ways of integrating 
more student-centered learning activities into the course 
syllabi and is applied equally to all the six programmes. 

DE/OE Recommendation:  

• That JETS further develop the present online programme 
plan based on analysis of the contexts of their online 
students, and select OE delivery methods based on 
student contexts as well as course/programme learning 
outcomes. This might involve selecting asynchronous and 
semi-calendarized module design that moves away from 
reliance on synchronous lectures.  

Recommendation:  

• That JETS further develop a programme plan for the 
Church-based extension programme.  

Panel conclusion Substantial compliance 

B.4 - STUDENT ADMISSION, PROGRESSION, RECOGNITION AND CERTIFICATION 

INSTITUTIONS FORMULATE AND IMPLEMENT SUITABLE POLICIES FOR THE STUDENT “LIFE CYCLE” THAT 

INCLUDES ADMISSION, PROGRESSION, RECOGNITION AND CERTIFICATION. 

Guidelines examined B.4.1 Admission; B.4.2 Progression; B.4.3 Recognition; B.4.4 
Graduation and certification. 

Previous 
requirements or 
recommendations 

None 

Evidence of 
Compliance; 

SER Section D, B.4 (p28-29), JETS Catalog 2021-2-22, student 
records, student meeting. Discussion with registrar’s office. 

Analysis 
Admission is properly conducted for campus students.. Adequate 
record-keeping procedures and adequate administration and 
secretarial provisions. 

DE/OE No distinct additional admissions criteria for online 
students were noted by the VET. 

JETS has developed a commendable and well-organised 
progression system from admission to graduation. 

Graduation requirements are clear and binding and graduates are 
given  transcripts. However formal Diploma Supplements are not 
issued. 
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Commendations, 
recommendations, 
requirements 

Requirement:  

• That the registrar office implements the use of  Diploma 
Supplements for all students at all levels  

Recommendations:  

• That the inclusion of connectivity and access specifications 
be explored prior to admission of online students. 

• That the school explore formalization of PPD (Prior 
Professional Development) policy and admission from 
other teaching and learning situations. 

• That the school adopts a more formalised structure of 
keeping in touch with the alumni, enabling them to 
develop their own network of mutual support.  

Panel conclusion Partial compliance 

B.5 - QUALIFICATION NOMENCLATURE AND CREDITS 

INSTITUTIONS FOLLOW INTERNATIONALLY RECOGNISED QUALIFICATION NOMENCLATURE AND CREDIT-

COUNTING SYSTEMS 

Guidelines examined B.5.1 Qualification nomenclature; B.5.2 Credits; 

Previous 
requirements or 
recommendations 

From thr 2014 visit; 
The team recognise that JETS are actively engaged in the process of 
distinguishing between the vocational and academic dimensions of their 
programmes. There is clear evidence of this evaluation process beginning at 
master’s level between the function and purpose of the M.Div and the Th.M. 
The team therefore recommend that this evaluation process continue and 
develop to include all their undergraduate programmes as well. 

Evidence of 
Compliance; 

Title of Award levels are stated in the JETS Catalog 2021-2-22.  

Analysis Since the European ThM is by nature a research-oriented 
programme, we require a reinforcement of the research element 
of the programme as well as a reinstatement of the final research 
paper.  This is particularly important for further doctoral studies. 
See B.2 for a requirement. 

Commendations, 
recommendations, 
requirements 

None 

Panel conclusion Full compliance 
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E.  CONCLUSIONS 

Summary of commendations (collated for institution and all 
programmes) 

• JETS has two boards, one in Jordan and the other in the USA. They have clear 
distinctions as to the nature of their work, as outlined in a written memorandum of 
understanding. 

• JETS is to be commended for its fostering of strong internal community relations.  

• Holistic integration is strong and well developed. Further, it is biblically based for all 
programmes (Practical training, mentoring/counselling, character and spiritual 
formation). Students are given adequate opportunities to be involved in a variety of 
church ministries. 

• A holistic and integrative philosophy of education is well stated in the SER and 
supporting documents.  

• JETS is to be commended for the good work of rapidly moving to online delivery 
mode in the midst of COVID pandemic.  

• JETS is to be commended for incorporating online students situated learning 
contexts by collecting feedback on their ministry practice from their local faith 
communities (in the Ministry Placement programme). 

• The VET commends JETS for the excellent work done in the area of publishing and 
translation.  

 

Summary of recommendations (collated for institution and all 
programmes) 

A.2 Governance and Quality Assurance  

A.2.1 Governance 

Recommendations:  

• that training in board governance be offered in order to help mutual understanding 
of issues between the two boards and their collaboration on behalf of JETS. 

• that the Jordanian board, in collaboration with the President, develop a written plan 
for presidential succession. 
 

A.2.5 Internal quality assurance policies and procedures  

Recommendation:  



75 
 

• That JETS work out policies for periodical evaluation in the internal quality assurance 
process.  

 

A.3 Human Resources 

A.3.3 Educational Staff 

Recommendations: 

• That a faculty development plan be worked out and included in the Strategic Plan. 
• That the board and the JETS leadership consider the possibility of introducing an 

element of ongoing research in the faculty job description and specify different 
formats for that. Furthermore, that research is taken into account in the faculty 
workload allocation.  

• That faculty be encouraged to use written or online possibilities for continuing 
education, for example by using ICETE resources of relevant books and shorter or 
longer ICETE Academy online courses designed for those involved in theological 
education. 

• That JETS develop clear job descriptions that could serve to enhance the recruiting of 
Arab faculty. 

 

A.5 Educational Resources 

A.5.3 - Library/Learning resources 

Recommendation:  

• That JETS work out a Library Development Plan in a separate document that contains 
the main goals with priorities in terms of time and steps towards their realisation 
and a corresponding  budget proposal as well as a statistical description of the library 
holdings, including the number of books according to languages and the different 
teaching areas, and also available digital resources. This plan should be described 
and referred to in the Strategic Plan. 

 

B.1 Holistic Integration 

B.1.2 Spiritual Formation 

Recommendation: 

• In order to help monitoring and developing the spiritual formation programmes 
beyond the immediate forms, the VET Team recommends an adoption of a more 
formalised mentoring  programme for male and female students..  

 

B.2 Curriculum Development 

B.2.6 - Credit allocation and duration 

Recommendation:  
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• That the school looks into adopting a standardized ratio with reference to the 
actual counting of learning hours taken by course.   

 

B.3 Learning, Teaching, Assessment 

B.3.2 - Student centred learning and teaching and assessment 

Recommendation:  

• That the academic committee consider ways of integrating more student-
centred learning activities into the course syllabi and is applied equally to all 
the six programmes. 

B.3.3 - Module design and delivery 

DE/OE Recommendation:  

• That JETS further develop the present online programme plan based on 
analysis of the contexts of their online students, and select OE delivery 
methods based on student contexts as well as course/programme learning 
outcomes. This might involve selecting asynchronous and semi-calendarized 
module design that moves away from reliance on synchronous lectures.  

Recommendation:  

• That JETS further develop a programme plan for the Church-based extension 
programme. 

 

B.4 Student admission, progression, recognition and certification 

B.4.1 - Admissions 

Recommendation:  

• That the inclusion of connectivity and access specifications be explored prior 
to admission of online students. 

B.4.3 - Recognition 

Recommendation:  

• That the school explore formalization of PPD (Prior Professional 
Development) policy and admission from other teaching and learning 
situations. 

B.4.4 - Graduation and Certification 

Recommendation: 

• That the school adopts a more formalised structure of keeping in touch with 
the alumni, enabling them to develop their own network of mutual support. 
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Summary of requirements (collated for institution and all 
programmes) 

A.2 Governance and Quality Assurance  

A.2.4 Strategic Planning 

Requirement: 

• That JETS work out a new, more complete version of the Strategic Plan for 2020-
2025, including: 

How and when the goals may be attained,  
What resources are required,  
Who will be responsible for each element and to whom they are accountable,  
What group will monitor the process  
As well as the role of the board in the development and approval of the Plan.    

 

B.2 Curriculum Development 

B.2.5 - Content, level, feasibility and progression 

Requirement:  

• That the research component in the programmes on Master level be strengthened 
following a clear progression in the assignments and especially in research papers in 
the final year of the ThM programme to bring these programmes into conformity 
with ECTE standards and guidelines and the Dublin descriptors. See 
http://ecte.eu/wp-content/uploads/2021/05/Standards-and-Guidelines.pdf   p47 
Learning Outcomes, and 
http://www.ehea.info/Upload/document/ministerial_declarations/EHEAParis2018_
Communique_AppendixIII_952778.pdf . 

 

B.4 Student admission, progression, recognition and certification 

B.4.4 - Graduation and Certification 

Requirement:  

• That the registrar office implements the use of  Diploma Supplements for all 

students at all levels. 

 

Overall summary 

The visitation team recommends to the ECTE Council that JETS be judged to be in 

compliance with the Standards and Guidelines of the ECTE in both institutional and 

http://ecte.eu/wp-content/uploads/2021/05/Standards-and-Guidelines.pdf
http://www.ehea.info/Upload/document/ministerial_declarations/EHEAParis2018_Communique_AppendixIII_952778.pdf
http://www.ehea.info/Upload/document/ministerial_declarations/EHEAParis2018_Communique_AppendixIII_952778.pdf
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programme areas for all programmes except in the case of the three requirements listed 

above. 

 It also recommends to the council that annual reporting on progress in responding to the 

sixteen recommendations as listed above be regularly monitored prior to the next cyclical 

renewal of accreditation.  

The visitation team would like to record their gratitude to JETS for a warm welcome and 

constantly helpful interaction with the team throughout the process. It was truly a meeting 

of colleagues in the process from which we in the team learnt much and greatly appreciated 

the staff and leadership of JETS in their excellence and commitment in following their 

calling.  

In producing this report, all those involved as peer experts have been free from undue 

influence or stakeholders on the findings, analysis, conclusions, commendations, 

recommendations and requirements. 

The Visiting Evaluation Team. 

Signed: 

• Dr Göran Janzon, Sweden, (team leader),  

• Dr Paul Sanders, France  

• Pr. Caleb Hutcherson, Lebanon 

• Pr. Grace Al-Zoughbi, Palestine, (student representative) 

• Dr Graham Cheesman, UK, (Review Secretary) 
 

October 2021. 
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